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1. PROGRAM DESCRIPTION & OBJECTIVES

Description: The Department of Special Education & Leadership within the John H. Lounsbury School of Education at Georgia College & State University (GCSU) proposes an Education Specialist degree program in special education. The degree will be broadly focused on special education (i.e., the issues related to the education of students with disabilities) while providing extensive opportunities for each student to concentrate study and conduct research within their specific area of interest (e.g., learning disabilities and reading, student involvement in IEP planning, behavioral self-management).

Objectives: The primary objective of the program is for students to develop skills that facilitate their action as change agents in educational settings serving individuals with disabilities. Through sequenced coursework and assessments, students will gain skills and knowledge in designing and implementing research-based programs in field-based settings. Graduates of the program will possess the knowledge and skills to become leaders in their schools and to positively impact school and system practices.

Format: The program format will be a cohort approach guiding a group of students through sequenced classes that progressively build capacities. The program will require students to conduct research in an education related setting with individuals with disabilities. Thus, students must either be employed in a setting with individuals with disabilities or have immediate access to such a setting. Although classes will make use of web-based instructional tools, 8 of the 9 courses will involve regularly scheduled class meetings. The cohort model and regular meetings will be used to encourage peer collaboration and communication as a channel for professional growth and development. The cohort learning community will be used to foster professional skills and knowledge necessary for initiating systems change in field-based settings. The proposed program integrates GCSU’s Graduate Programs’ emphasis on applied research skills and professional development with the institutional focus on learning communities.

2. JUSTIFICATION & NEED FOR PROGRAM
 Societal Need: Current legislation such as No Child Left Behind and the Individuals with Disabilities Education Act emphasizes the implementation of research proven practices to improve education outcomes for children. Federal funding initiatives further underscore this trend. For instance, current funding opportunities from the U.S. Department of Education’s Office of Special Education and Rehabilitative Services (e.g., Improving the Achievement of Children with Disabilities under NCLB Act, Standards and Assessment Development, National Instruction Materials Accessibility Standard, Improving Reading Outcomes for Children with Mental Retardation K-3) emphasize the expectation for research and innovation that translates to field-based settings. Given the current legislative expectations of accountability, state and local systems are moving towards adopting practices and curriculum that are research proven. This creates a need in schools for educators who can evaluate research findings and determine applicability to practice. Currently many teachers and systems make uninformed decisions in education often based on unproven trends and in a frantic effort to meet legislative requirements. Systems need educators who have the ability to make critical judgments implementing and assessing programs and curriculum. For research and innovation to impact practice, advanced level teacher training programs must provide persons in field-based settings with knowledge of research and the skills to translate the research into specific practice settings. 

State Need: Special education continues to be a high needs area for teacher certification. The HOPE Teacher Scholarship Program lists multiple areas within special education (i.e., Behavior Disorders, Hearing Impaired, Interrelated Special Education, Learning Disabilities, Mental Retardation, Orthopedic Impairments, Visual Impairments) as critical shortage fields. Furthermore, the Professional Standards Commission, the teacher certification agency in Georgia, identifies Interrelated Special Education as the most critical teacher shortage area. The Professional Standards Commission documented 1068 non-regular certificates in interrelated special education in 2003.  That is, over 1000 teachers who have not completed all of the certification requirements have received temporary permission to teach in interrelated special education settings. Finally, our own governing organization, the Board of Regents of the University System of Georgia, notes the critical need for teachers in special education. The Regents’ Teacher Quality Action Plan identifies special education as a high priority shortage area. 

Similar Programs: No other institutions in the central Georgia area offer an Ed.S. degree in special education. Other institutions in the state of Georgia offering this degree include University of Georgia, Georgia State University, Valdosta State University, University of West Georgia, and Columbus State University (endorsement/certification only). These institutions serve the northern, western, and southern portions of the state. Our program would provide a needed service to individuals in the central and eastern portions of the state.

Desirability of Program: Our program’s alignment with National Board standards and expectations will make the program attractive to teachers interested in pursuing National Board certification. Our program’s coursework and competencies are closely linked to National Board competencies.

Demand: The one program request that our department receives most often and does not provide a program for is the Ed.S. program in special education. To document this demand, a survey of GCSU students enrolled in foundations (EDFS) and special education (EDEX) coursework during summer of 2004 was conducted. 

In the survey a strong interest for an Ed.S. program in special education was expressed by current GCSU students.

· 56% of all education majors were interested in pursuing an Ed.S. degree in special education.

· 66% of all special education majors were interested in pursuing an Ed.S. degree in special education.

Additional demand for the program is documented in letters of support from various education professionals in the central Georgia area.

Please refer to Appendix C for
· Ed.S. Program Interest Survey (full survey results)

· Support Letters

3. PROCEDURES USED IN PROGRAM DEVELOPMENT

History of Department’s Programs: In light of the success of the undergraduate special education teacher training cohort program, the Department of Special Education & Administration recognized the need to revise the graduate programs. The undergraduate programs has been successful in meeting program assessment standards, Council for Exceptional Children (CEC) accreditation requirements, National Council for Accreditation of Teacher Education (NCATE) accreditation requirements, and above 95 % pass rates on Praxis II.  Given the success of the undergraduate model and the low pass rates on Praxis II in our graduate programs, the faculty embarked on a complete revision of our masters level programs. The department has revised the graduate programs and now only offers one graduate degree program, an initial certification degree in interrelated special education. This revision has allowed the faculty to focus on standards and quality of programs. With these two degree programs in place, resources were available in the department to develop and implement an Ed.S. program. Several years ago when the department submitted a proposal for an Ed.S. program, the faculty was heavily taxed with multiple masters degrees. Revising the graduate program allowed the faculty to target development of a quality Ed.S. program.

Procedures in Ed.S. Program Development: In developing a plan for an Ed.S. program, the special education faculty worked as a committee to examine Ed.S. programs in special education across the nation for philosophy, curriculum offerings, and outcome goals. The faculty discussed the current and past populations enrolled in GCSU’s graduate programs in the SOE. The group examined assessment standards currently adopted by GCSU’s School of Education. The faculty reviewed guiding philosophies of various Ed.S. programs (e.g., Indiana University, Purdue University, University of Florida). After study of this information the faculty developed an overall philosophy of the program and general program objectives. A desire was expressed for students to exit the program with skills that would allow them to be “Architects of Change” in their schools. These graduates would have the skills to lead their schools by designing and implementing programs and practices to positively impact schools and students. Thus, the committee sought to develop an Ed.S. program that would enable practitioners to be change agents in their schools. The faculty then collaboratively developed courses in the program that would meet the philosophy and program objectives. The faculty pulled from the success of our undergraduate programs and other institution’s graduate programs (i.e., Vanderbilt University) to implement a cohort based Ed.S. program.

4. CURRICULUM
Course of Study by Semester

	Semester
	Course

	Semester I: Fall
	EDEX 7110 Trends and Issues in Special Education

EDEX 7120 Critique of Special Education Literature

	Semester II: Spring
	EDEX 7210 Research Methods

EDEX 7220 Synthesis of Research Literature in Special Education

	Semester III: Summer
	EDEX 7310 Research Design

EDEX 7320 Directed Readings

	Semester IV: Fall
	EDEX 7410 Research Implementation

EDEX 7420 Leadership in Collaborative Learning Communities

	Semester V: Spring
	EDEX 7510 Program Applications

	Semester VI: Summer (optional)
	EDEX 7610 Specialist Competencies


Course of Study: Full Program Requirements

Specialist of Special Education


Core Special Education Courses………………………………………………….27 hours


Required 3 hours each




EDEX 7110 Trends and Issues in Special Education

EDEX 7120 Critique of Special Education Literature



EDEX 7210 Research Methods

EDEX 7220 Synthesis of Research Literature in Special Education



EDEX 7310 Research Design

EDEX 7320 Directed Readings



EDEX 7410 Research Implementation

EDEX 7420 Leadership in Collaborative Learning Communities

EDEX 7510 Program Applications


Written Exams………………….…………………………………………………0 hours


Oral Defense……………………………………………………………………….0 hours


Research Dissemination……………………………………………………………0 hours


Supportive Special Education Course……………………………………………3-9 hours


Optional 3 hour course; repeatable for a maximum of 9 hours of consecutive credit



EDEX 7610 Specialist Competencies

Total Degree Semester Hours………………………………………………….…………27 hours

All courses in this program are newly developed courses. None of these courses are offered to students in other degree programs, either graduate or undergraduate. 

Student Outcomes: Outcomes of the proposed program are aligned with the GCSU Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education. The assessment rubric draws directly from professional standards outlined by the National Board for Professional Teaching Standards. The National Board is the only national professional organization specifying expectations for teachers with advanced level of certification. The attached course proposals articulate specifically how each standard in the rubric will be accomplished in the program courses. The standards are as follows:  

Standard One: Teachers are committed to students and their learning.

The Specialist’s candidate understands how students develop and learn and actively seeks to make knowledge accessible to all students.

Standard Two: Teachers know the subjects they teach and how to teach those subjects to students.

The Specialist’s candidate has a comprehensive understanding of the subject(s) he/she teaches and commands knowledge of how to convey and reveal that subject matter to students.

Standard Three: Teachers are responsible for managing and monitoring student learning.

The Specialist’s candidate creates, maintains, alters, and enriches instructional settings to capture and sustain the interest of students and to make the most effective use of time.  The candidate can also employ multiple methods for measuring student growth and understanding with individual students and with groups of students.

Standard Four: Teachers think systematically about their practice and learn from experience.

The Specialist’s candidate is a model of lifelong learning.

Standard Five: Teachers are members of learning communities.
The Specialist’s candidate contributes to the effectiveness of the school by working collaboratively with other educators, members of the community and parents.

Please refer to Appendix A for

· Course Proposals

· Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education from GCSU (outcomes for the program)

· National Board Standards

5. INVENTORY OF FACULTY DIRECTLY INVOLVED 

Name: Craig Smith

Rank: Professor

Discipline: Special Education with emphasis in Emotional and Behavioral Disorders

Degree: Ph.D., University of Florida

Workload: As the Department Chair for both the Special Education and Leadership programs, primary responsibilities are administrative. Teaching responsibilities are typically limited to 1 course in either the graduate or undergraduate program each fall and spring semester. 
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.

Name: Bee Crews

Rank: Professor
Discipline: Special Education with emphasis in Intellectual Disabilities
Degree: Ph.D., University of Florida
Workload: As the Coordinator of Graduate Programs in the School of Education, a two course release is received each semester. Teaching responsibilities include two courses in the special education graduate program each fall and spring semester. 

Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Rosemary Jackson

Rank: Professor
Discipline: Special Education with emphasis in Learning Disabilities; Educational Diagnostician
Degree: Ed.D., University of Georgia
Workload: Course load for each fall and spring semesters includes 3 undergraduate courses and serving as undergraduate mentor leader with supervision assistance or 2 courses and serving as mentor leader with no supervision assistance. Summer semester teaching is in the graduate program. Courses taught are in the area of interrelated special education. 
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Amy Childre

Rank: Associate Professor

Discipline: Special Education with emphasis in Intellectual and Multiple Disabilities

Degree: Ph.D., Vanderbilt University

Current Workload: Course load for each semester is 4 courses, typically including 2 graduate courses and 2 undergraduate courses. Undergraduate courses typically include a cohort course and an underclassmen introduction to special education course.  

Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Lynn McMullen

Rank: Assistant Professor
Discipline: Special Education with emphasis in Learning Disabilities

Degree: Ed.D., West Virginia University
Workload: Course load for fall and spring is 4 courses each semester. This typically involves 3 courses in the graduate interrelated program sequence and 1 undergraduate introduction to special education course.
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Becky McMullen

Rank: Assistant Professor
Discipline: Special Education with emphasis in Learning Disabilities and Interrelated

Degree: M.A., Augusta College & State University; ABD, Georgia State University
Workload: Course load typically includes 3 graduate courses each for fall and spring semesters. Summer semester involves graduate courses.
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Cara Meade

Rank: Assistant Professor
Discipline: Special Education with emphasis in Interrelated and Intellectual Disabilities

Degree: M.Ed., Georgia College & State University
Workload: Course load for each fall and spring semesters includes 3 undergraduate courses and serving as undergraduate mentor leader with supervision assistance or 2 courses and serving as mentor leader with no supervision assistance. Summer semester teaching involves undergraduate introduction to special education courses. Courses taught are in the area of interrelated special education.
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Name: Amanda Lineberger

Rank: Adjunct Instructor
Discipline: Special Education with emphasis in Mental Retardation; Educational Diagnostician

Degree: Ed.D., Texas Woman’s University

Workload: Variable.
Program Responsibilities: Faculty will be assigned as needed based on expertise, qualifications, and student demand within appropriate programmatic areas.
Please refer to Appendix B for
· Faculty Curriculum Vitae 
6. OUTSTANDING PROGRAMS OF THIS NATURE AT OTHER INSTITUTIONS

 *Rankings are from the 2005 U.S. News and World Report.

Indiana University at Bloomington (18th in education)*

Location: Bloomington, IN

Phone:  (812) 856-8187

Official: Dr. Gretchen Butera

Program Information: The goal of Indiana’s program is to develop knowledge and skills so that graduates may be leaders in field-related settings. This is accomplished through coursework focusing on teaching practice as well as a broad range of knowledge outside of the area of education. The program culminates with a capstone requirement, a comprehensive project that includes a written manuscript requiring the integration of knowledge across the program.

Integration in GCSU program: Our program also targets the development of educators as leaders in field-related settings. While we have also included a comprehensive culminating project requiring a written manuscript and verbal presentation, the methods of preparing our students to demonstrate this knowledge differs from Indiana’s program. We have taken a more developmental approach rather than a holistic approach. That is, our required sequence of classes will scaffold student development of targeted skills. Students will have exposure to theory, research, and practice materials in the field of education or in related areas, but exposure will be carefully sequenced so the program may assess targeted skills at specific program points.   

University of Georgia (24th in education)*

Location: Athens, Georgia

Phone: (706) 542-5069 

Official: Dr. David Ghast

Program Information: The University of Georgia’s program includes coursework in both research methods as well as trends and issues in the field of special education. The research courses form a basis for the completion of an applied project as a culminating assessment. Presentation and defense of the project before a committee of faculty members allows the evaluation of advanced knowledge and skills.

Integration in GCSU Program: Several aspects of Georgia’s program have been integrated into our plan with some variation. As does Georgia, we will include coursework in research methods and trends and issues, and require presentation and defense of a culminating project before a committee of faculty members. Our program differs by placing less emphasis on research methods and more emphasis on translating the research into assessable practice in the schools. 

University of Florida (24th in education)*

Location: Gainsville, Florida

Phone: (352) 392-0701 ext 251

Official: Penny Cox

Program Information: A unique aspect of Florida’s program is the individualization of study allowed for each student. Each student develops a program of study that supports his/her professional interests and that integrates a research component. The program also includes written and oral exit exams as a final means of assessment.

Integration in GCSU Program: While we recognize the importance of individualizing study for individual students, we firmly believe in the benefits of specifically sequenced courses and a cohort learning community. We have sought to balance the benefits of each of these by allowing students to pursue their interests through course requirements. Students will articulate their interest area after the first semester. From that semester forward, they will refine and develop that focus which will culminate in a research project targeting that area of study.

Please refer to Appendix A for

· Program Requirements from Other Universities (Indiana University at Bloomington, University of Georgia, and University of Florida)

7. INVENTORY OF PERTINENT LIBRARY RESOURCES

Students in the proposed program will have access to numerous books, journals, and multimedia materials through Georgia Interconnected Libraries (GIL), GIL Express, and Georgia Library Learning Online (GALILEO). Through GIL, the university system catalog, students can search for videos, books, tapes across library holdings at any University System of Georgia institution. GIL Express, the University System’s interlibrary loan, provides GCSU students with access to these circulation holdings across the university system. This type of technological access greatly increases the library resources available to students. Furthermore, GALILEO provides further links to databases accessing thousands of journals, periodicals, encyclopedias, and government publications. Increasingly journals are available with full text downloads through GALILEO. 
Given the majority of our graduate students commute from across the middle Georgia area and the ready availability of on line resources as described above, students rely heavily on internet searches to access education research. While this is the student preference, the GCSU Library provides additional resources for students to access. The journal and book holdings related to special education within the GCSU library while not substantial are adequate. Holdings at the GCSU Library include:
· 2836 books specific to the topic of special education (Note: This does not include books under the related areas of psychology, medicine, or other areas of education.)

· 1308 government documents from the Department of Education

· 270 net library books in the area of special education

· 193 journals and annual publications in general education either on shelf or full text download (Note: This does not include additional journals in related areas.)

· 47 journals in the area of special education including Behavioral Disorders, Education and Training in Developmental Disabilities, Exceptional Children, Journal of Applied Behavioral Analysis, Journal of Special Education, Mental Retardation, Remedial and Special Education, and Teaching Exceptional Children.
The journal holdings within our library are substantially lower than the institutions described above (6), but adequate for the purposes of our program. GCSU library holdings are comparable to other COPLAC institutions and Georgia institutions of similar size (i.e., West Georgia College & State University, Columbus State University).

To encourage professional development, students will be required to join professional organizations within their area of interest (e.g., students with interest in severe disabilities may join TASH, AAMR, and/or CEC-DDD) which will provide them with journals and additional resources pertinent to their research and study.

8. STUDENT QUALIFICATIONS & DIVERSITY

Characteristics of Targeted Students: The proposed program is designed for persons teaching in middle Georgia P-12 schools. The program is expected to attract special education teachers, regular education teachers, women, men, minority students, and students with disabilities.

Special Education and Regular Education Teachers. Teachers with a master’s degree in education or related field who hold either an undergraduate or masters degree in the area of special education will be eligible to apply to the program. It is expected that a number of graduates from GCSU masters programs will apply for enrollment in the specialist program. A number of former students have contacted the department seeking this degree. The graduates of our programs, particularly our current undergraduate and graduate cohort programs, will be well prepared to undertake the program. Given the mobility of society, there are a number of teachers in the area who received their degrees from varying institutions. We also expect to attract these students who have not previously attended GCSU.  

Women and Men.  Since men are actually the minority in the special education profession, we expect to attract a majority of women into the program. We do expect a strong appeal to men who are in the field since the program is geared to develop individuals as leaders within the schools.

Minority Students. Our graduate programs have consistently enrolled a significant number of African American students (i.e., approximately 25-30%). Of the student pool expressing interest in the proposed program, African Americans continue to comprise approximately one fourth to one third.
Students with Disabilities. Given the nature of the area of study (i.e. special education), our programs consistently attract applicants with disabilities who desire to enter classrooms so that they can improve education for others with disabilities. Given our department’s success in accommodating the needs of these learners while maintaining academic standards, we draw a significant number of students with disabilities and expect to continue this trend with the proposed program.

Entrance Requirements: To determine entrance requirements special education faculty developing the proposed program considered GCSU graduate school requirements, other SOE specialist program requirements, and requirements of other graduate education programs, particularly institutions offering Ed.S. degrees. The faculty discussed and agreed on the following. 

Minimal entrance requirements for the program: 

1) Hold a master’s degree in education or a related field with either

a.  Bachelor’s degree in special education

OR

a. Master’s degree in special education

2) Currently hold PSC clear renewable certificate in special education at the T-5 level

3) Have a minimum graduate GPA of at least 3.25 on a 4.0 scale

4) Access to computer and internet connection

5) Access to a field based special education setting

6) Provide three letters of recommendation

7) Complete a successful personal interview

8) Satisfactorily complete a technical writing sample (through testing center)

Applicants will be required to provide the following for evaluation in the application process. 

Required Application Materials:

a. Official copies of all college transcripts

b. Copies of all current PSC teaching certificate(s)

c. Signed documentation of computer and internet access

d. Signed documentation of field based special education setting access

e. Letters of recommendation in signature sealed enveloped 

f. Personal interview

g. Technical writing sample 

Since the demand for the program is expected to outweigh available positions in the program, admission will be on a competitive space-available basis. Applicants to the Ed.S. degree program across all entrance requirements with emphasis on evaluating commitment to and congruence with the objectives of the program (i.e., using intellectual inquiry to translate research into practice in schools). Other primary considerations in the evaluation process include prior academic preparation.
9. FACILITIES
The program will initially be offered at the Milledgeville campus of Georgia College & State University. Current facilities offer adequate space for operating the program. Facilities include an auditorium; classrooms and conference rooms of varying sizes accommodating both small and large groups; common atrium area utilized for meetings and student study; and wireless internet access. Classrooms offer computer and LCD projection systems as well as tv/video systems. No new facilities or equipment will be needed at this location.

Students will complete some program requirements within field-based special education settings. Access to a field-based education setting is an entrance requirement. The department expects the majority of program applicants to be educators employed in P-12 settings. Given these expectations and requirements, students will be responsible for arranging access to a field-based setting. 

As appropriate web based communication and learning will be integrated within each course. Program entrance requirements address student computer and internet access.

10. ADMINISTRATION

The program will be housed in the John H. Lounsbury School of Education within the Department of Special Education and Leadership. The Special Education Programs Admission Committee will process all applicants and share admission decisions with the Department Chair. Faculty instructing in the program will report to the Department Chair who will in turn report to the Dean of the School of Education and the Vice President for Academic Affairs. The Dean of the School of Education is responsible for supervising the program, granting tenure, and making budget recommendations. To assist her in supervision and facilitation of this program and other programs within the School of Education are the Assistant Dean and the Coordinator of Graduate Programs. The organization of Academic Affairs within GCSU is detailed in the Faculty Handbook in section 3.01.01.

11. ASSESSMENT

Learning Outcomes: Specific learning outcomes aligned with the GCSU Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education are designated for each course. (See course proposals.) Students must demonstrate mastery of course learning outcomes each semester to continue in the program.

Effectiveness of Program: Data related to retention and completion rates will be collected. We will also survey graduates throughout their coursework to gain insight into how to most effectively administer the program for impact on practice. Feedback will be utilized to revise program as necessary so that teachers develop skills and knowledge to effect change in their classrooms, schools, and/or systems. To provide information on quality of student outcomes as evaluated by external organizations and assessors, further data collected will include student external honors, awards, presentations, and publications. Lastly, alumni surveys to track jobs and accomplishments will provide data of their professional use of programs.

Please see Appendix A for

· Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education from GCSU 

· Course Proposals

12. ACCREDITATION

The National Council for Accreditation of Teacher Education (NCATE) will be the organization through which we will pursue accreditation. The professional accrediting organization in the area of special education is the Council for Exceptional Children (CEC). CEC though only accredits initial certification programs. Since this program is an advanced level certification program, CEC accreditation is not applicable. NCATE and the Professional Standards Commission of Georgia (PSC) recognize CEC as the learned society in the area of special education and thus, utilize CEC standards to review and accredit special education programs. Although NCATE and CEC are the most recognizable organizations and their standards are of critical importance, we address those standards in our initial certification programs (i.e., undergraduate and masters degrees). Our undergraduate program is currently approved by CEC; our initial certification masters program is under consideration by CEC (the program is awaiting more assessment data since the program was initiated in Jan 2004); and both programs are currently approved by NCATE and PSC (reviewed November 2004). 

Since our proposed program is at an advanced level, it moves students beyond the CEC and NCATE standards and implements standards outlined by National Board for Professional Teaching Standards. National Board is the only organization providing nationally recognized certification for teachers with advanced level of skills. While this organization does not certify programs or award degrees, it provides an avenue for teachers to demonstrate their advanced skills. Georgia, as do most states, recognizes and provides pay raises for teachers earning this certification. 

The National Board standards form the basis for assessment in our specialist programs at GCSU (i.e., GCSU Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education). Our department has used these as a basis for developing our program philosophy and courses. NCATE, our accrediting agency, has approved the GCSU Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education. 

Since Specialist Degrees are already delivered at GCSU through the School of Education, it will not be necessary to notify SACS of a change in level of degree offered.

Please see Appendix A for 

· Standards Based Assessment Rubric for Specialist Degree Candidates in Teacher Education from GCSU
· National Board Standards

· NCATE Standards

Please also see Appendix D for 

· GCSU Department of Special Education CEC Accreditation Report

· GCSU Special Education Students: Honors, Awards, and News

13. AFFIRMATIVE ACTION IMPACT

Since initiating this program will not require the addition of any new faculty, staff, or administrators, affirmative action for these groups will not be impacted. However, we do expect to positively affect overall GCSU student diversity with the proposed program. Our current undergraduate program in special education serves approximately 3% African Americans, 3% Asian, 21% with disabilities, and 89% women; our graduate program serves approximately 32% African Americans, 9% with disabilities, and 82% women. Given our department and programs’ appeal to diverse populations, we expect the proposed program to continue to positively impact GCSU’s efforts with desegregation and affirmative action. 

14. DEGREE INSCRIPTION

The degree inscription shall read “Specialist of Special Education”. 

15. FISCAL  & ENROLLMENT 

Enrollment: Number of applicants to the program is expected to outnumber available slots in the program. Initially the department plans to start one cohort each year. Each cohort will serve 10-15 students. 

Costs: There are no expected personnel, operating, or facility costs related to the start up of the proposed program. No new faculty will be needed to initiate this program. Current facilities are adequate. The department’s recent revision of graduate programs freed up various resources that may now be focused on the Ed.S. program.

Revenue: The revenue source supporting the proposed program is tuition.

Please refer to Appendix E for

· Itemized Budget
