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1. Program Description and Objectives: 

The program description, written in a one or two page abstract, is a summary of the proposed program. It should be in a format suitable for presentation to the Board of Regents and should include the following: the objectives of the program; the needs the program would meet; an explanation of how the program is to be delivered at the undergraduate and/or graduate levels; and information related to costs, curriculum, faculty, facilities, desegregation impact, and enrollment. Indicate the degree inscription which will be placed on the student's degree upon his/her completion of this program of study. In the program description, it must be clear that the proposed program is central to the institution's mission and a high priority within the institution's strategic plan.

In June 2007, the Chancellor announced the USG Science, Technology, Engineering, and Mathematics (STEM) Initiative with the following challenge:  “Georgia must respond to the increasing state and national crises in the education of mathematicians, scientists, technicians and engineers, and to the preparation of science and mathematics teachers.  Addressing the need to increase the number of baccalaureate degrees in these fields is one of the highest priorities of the University System of Georgia.” Georgia College & State University has responded to this challenge through our STEM program.  Partially funded through the USG STEM Initiative, the program provides for faculty positions in mathematics education, physics, and middle grades STEM education; a mini-grant program for university teachers to improve teaching and learning in STEM fields; a summer academy for future teachers; and a new service learning course for STEM majors to create interest in teaching careers through work in middle and high school mathematics and science classrooms.  The proposed STEM MAT program is another integral part of GCSU’s effort to respond to the Chancellor’s challenge.  Currently, GCSU has no educator preparation program for its STEM graduates who want certification in middle grades education.  The proposed three-semester (Summer-Fall-Spring) Master of Arts in teaching program will address this gap and will graduate middle grades teachers with concentrations in both mathematics and science who are certified to teach grades 4-8 in Georgia schools.  Our proposed program complements and is based on our highly successful field-based secondary MAT program and our undergraduate and graduate middle grades programs- both recognized by the National Middle School Association.  By 2013, the proposed program will produce 16 graduates per year with concentrations in mathematics and science.
The goals of the program are consistent with the School of Education’s Architects of Change conceptual framework and the GCSU mission. This framework is constructed upon a professional knowledge base that focuses on four core concepts: Foundation in Liberal Arts; Professional Preparation; Human Relations and Diversity Issues; and Development of Dynamic Leadership Abilities. Architects of Change requires emphasis on developing educators with inquisitive analytical minds; respect for human diversity and individuality, a sense of civic and global responsibility; sound ethical principles; effective writing, speaking, and quantitative skills; and a healthy lifestyle. The model embodies the commitment to prepare students with a passion for achievement, a lifelong curiosity, and exuberance for learning. Essential to the Georgia College & State University educator preparation programs is the cohort model and its field-based programs. A cohort is a group of students who takes courses together throughout a program. Providing program offerings in cohort groups enhances the opportunities for developing collaboration that is needed in schools and communities. Being a field-based program, students spend a substantial amount of time working in public schools prior to student teaching. Most university course work is then linked to those experiences.  This provides real-world grounding for both theory and practice.

The significant expense for the proposed program is an additional faculty position in middle grades education. However, this position has been funded through the USG STEM Initiative and will not require a request for an new line. The program will not require additional space or a major increase in resources- materials, library, or operating expenses.  Projected additional funding for the position will be addressed through reallocation within the School of Education and generation of new graduate student tuition. Start-up costs, including funding for a STEM model classroom and advertising for the STEM MAT faculty position, have been provided through the USG STEM Initiative.

We believe that, in combination with GCSU’s overall STEM program and with new resources in the School of Education for scholarships and assistantships, the STEM MAT program can successfully recruit students from typically under-represented populations. This includes new graduates of the university as well as “career changers.”

Finally, the program addresses all six USG strategic goals.
1. Renew excellence in undergraduate education to meet students’ 21st century educational needs.

The School of Education and the School of Liberal Arts and Science will work closely together to ensure students have excellent undergraduate preparation in mathematics and in science that is consistent with what is required to be successful teachers.  To this end, the Mathematics Department has already created an “advisement track” for their majors who anticipate pursuing initial teacher certification after completing their undergraduate degree in mathematics. We will work with other STEM degree programs to provide comparable advising about the MAT.
2. Create enrollment capacity to meet the needs of 100,000 additional students by 2020.

Students needing university preparation are not limited to traditional students. The STEM MAT program will provide professional preparation for non-traditional students with STEM backgrounds interested in career change.
3. Increase the USG’s participation in research and economic development to the benefit of a global Georgia.

Better education in mathematics and science is essential for Georgians to meet economic development challenges.  Key to better education is a teaching workforce highly trained in mathematics and science, and prepared to teach that content.  That is the goal of this program.
4. Strengthen the USG’s partnerships with the state’s other education agencies.

This program, because of the field-based emphasis, requires partnership with K-12 schools to understand the needs of learners and to provide GCSU students with necessary practical experiences. In addition, we will work closely with the Georgia Department of Education and the Georgia Professional Standards Commission to ensure program alignment and accreditation. 
5. Maintain affordability so that money is not a barrier to participation in the benefits of higher education.

Science and mathematics education are two of the best funded areas of study.  In addition to the HOPE/Promise scholarship there are a significant number of science and mathematics education scholarships available.  We are also seeking additional scholarship donors. Also, as a one-year (summer-fall-spring) program, students can complete certification in one year and be prepared to teach the following year.
6. Increase efficiency, working as a System.

As mentioned, the program will collaborate with Arts and Sciences faculties to work with students while they are undergraduates to ensure they successfully complete content requirements and graduate on time and so that they can enter the STEM MAT with strong mathematics and science preparation. The level of student support provided by our cohort program also significantly improves program yield.
2. Justification and need for the program

a. Indicate the societal need for graduates prepared by this program. Describe the process used to reach these conclusions, the basis for estimating this need, and those factors that were considered in documenting the program need.

The state of Georgia has recognized the need for more majors in the STEM fields.  On February 16, 2007 the BOR proposed the USG Presidents’ STEM Initiative
, with the charge: “Increase the number of K-12 students interested in mathematics/science/engineering, the number of students in college who pursue the STEM disciplines, and the number of teachers prepared who are better able to keep K-12 students in the STEM pipeline.”  The lack of qualified mathematics and science teachers developed by the state of Georgia was one of the reasons for the initiative.

As can be seen in Table 1 (Items 5 and 6) from the USG Presidents STEM Committee Report to the Chancellor, in FY06 USG institutions produced only 276 middle grades teachers with a concentration in mathematics and only 200 with a concentration in science.  The goal for USG is to produce 480 in mathematics (a 74% increase) and 360 in science (an 80% increase).  Also, all items in the table are dependent on K-12 students receiving more and better preparation in mathematics and science.  This requires more teachers with better preparation in mathematics and science and in them teaching mathematics and science in ways that make students more interested in pursuing higher level courses.  These data and priorities set by USG clearly demonstrate that a need is present.  
Table 1: USG Presidents STEM Committee Report to the Chancellor- Status and Goals

	Item #
	By

Year
	Intended Outcome of the University System of Georgia
	Baseline  2006

	1
	2013
	Number of baccalaureate degrees in STEM disciplines will increase to at least 7,200
	4,726

	2
	2013
	Number of baccalaureate degrees in engineering and engineering technology will increase to at least 2,800
	1,828

	3
	2013
	Number of baccalaureate degrees with a major in mathematics will increase to at least 400
	196

	4
	2013
	Number of baccalaureate degrees with majors in chemistry, geosciences, and physics will increase to at least 420, 80, and 130, respectively
	215-Chm

	
	
	
	41-Geo

	
	
	
	67-Phys

	5
	2013
	Number of middle grades teachers with a concentration in mathematics will increase to at least 480 per year 
	276

	6
	2013
	Number of middle grades teachers with a concentration in science will increase to at least 350 per year 
	200

	7
	2013
	Number of high school mathematics teachers will increase to at least 270 per year 
	135

	8
	2013
	Number of high school science teachers will increase to at least

160 in Biology 
	54

	
	
	45 in Chemistry 
	9

	
	
	15 in Physics 
	3

	
	
	20 in Earth Sciences 
	1

	9
	2013
	Success rates with a grade of C or better in introductory STEM courses will increase to at least 75%
	50%-70%

	10
	2013
	Number of high school students taking college preparatory science and mathematics courses will increase by at least 20%
	67% or 55,077 


b. Indicate the student demand for the program in the region served by the institution. What evidence exists of this demand?

Proposing this program is less driven by demand than by need.  (See above.)  In fact, generating demand may be the greatest challenge we face in meeting our STEM Initiative goal of 16 graduates a year by 2013.  We have three strategies in place to create demand. As discussed earlier in this proposal, the program is working closely with Arts and Sciences undergraduate programs to recruit students into our one-year MAT graduate program. This approach will produce students committed to teaching who can seamlessly move from their undergraduate program to the STEM MAT.  Second, the STEM service learning course (FOCUS) funded through the USG STEM Initiative will also produce recruits for the program.  Although we have students in our secondary MAT program who discover they are more interested in middle grades, almost all go into the program thinking they want to be high school teachers.  As enrollment in the secondary MAT becomes more competitive, it will be beneficial for both programs to identify those students interested in middle grades before they enter the secondary MAT.  FOCUS puts students with middle grades students and will give them an opportunity to “try out” middle grades teaching while they are still undergraduates. Finally, we will work more closely with other universities who draw students from central Georgia to promote our STEM MAT.
c. Give any additional reasons that make the program desirable (for example, exceptional qualifications of the faculty, special facilities, etc.)

The STEM MAT program builds on two highly successful programs and on our award-winning Architects of Change teacher preparation model.  First the program is designed to combine features of our undergraduate initial certification program with the delivery method from our graduate MAT secondary program.  Evidence of the programs’ success includes:

· Both have proven successful with program yields of over 90%.  

· 91% of our graduates who began teaching in Georgia public schools between 1998 and 2003 were still teaching in the Fall of 2006.  Nationwide that number is around 50%.  
· 100% of our cohort students passed the Georgia assessments for the Certification of Education (GACE) in 2007. 
· 100% of our students have teaching placements or graduate school/mission work for the last five years. 
· All undergraduate cohort students meet the standards of their specialty organizations, NAEYC (National Association for the Education of Young Children), NMSA (National Middle School Association), and CEC (Council for Exceptional Children). 
· 70% of undergraduate cohort students present at state and national conferences, and/or participate in grant writing, research projects, or major community/school service initiative.
Last year Georgia College’s Architects of Change teacher preparation model received the Wisniewski Award from the Society of Professors of Education during the proceedings of the American Educational Research Association Conference. The award recognizes the institution that has made "singularly significant contributions to the theory and practice of teacher education."
d. Include reports of advisory committees and consultants, if available. For doctoral programs, the institution should involve at least three authorities in the field (outside of the institution) as consultants, and should include their reports as a part of the proposal.

 
The program was developed by School of Education faculty through our regular governance and advising process.  This included initial development by a committee of the faculty, approval by the department and by the School of Education curriculum committee and a vote of the entire School faculty, the Educator Preparation Council (which includes student and K-12 teacher representatives) and the University Senate program development procedures.  At each of these stages the program received a critical review and modifications as needed.


In addition, a consultant reviewed existing middle grades MAT programs in Georgia public and private schools examining the length of the program, admissions requirements, math/science content preparation requirements, and the curriculum of each program. These results were reported to the faculty members authoring the program and informed their design.
e. List all public and private institutions in the state offering similar programs. Also, for doctoral programs, list at least five institutions in other southeastern states that are offering similar programs. If no such programs exist, so indicate.


According to the Georgia Professional Standards Commission, the following institution in Georgia offer approved MAT programs in Middle Grades Education:

	Institution
	Undergraduate
	MAT

	Albany State University 
	Yes 
	Yes 

	Armstrong Atlantic State University
	Yes 
	Yes 

	Augusta State University
	Yes 
	Yes 

	Brenau University
	Yes 
	Yes 

	Columbus State University 
	Yes 
	Yes 

	Emory University
	No 
	Yes 

	Georgia Southern University 
	Yes 
	Yes 

	Georgia State University 
	No 
	Yes 

	LaGrange College 
	No 
	Yes 

	Mercer University
	Yes 
	Yes 

	North Georgia College & St. Univ.
	Yes 
	Yes 

	University of Georgia 
	Yes 
	Yes 


0. Procedures used to develop the program.  Describe the process by which the institution developed the proposed program. 


The University and BOR procedures and guidelines for new programs were followed
.  All the additional courses have been approved pending approval of the program by the BOR.  In accordance with university policy the full proposal was reviewed by the School of Liberal Arts School of Education Curriculum Committee, the Educator Preparation Council, the University Senate and appropriate committees, the Provost and VP for Academic affairs, and the University President before submission to the BOR.

1. Curriculum 

List the entire course of study required and recommended to complete the degree program. Give a sample program of study that might be followed by a representative student. Indicate ways in which the proposed program is consistent with national standards. 
a. Clearly differentiate which courses exist and which are newly developed courses.

	Term
	Course
	New or Existing
	Hours

	Summer
	Learning and the Learner EDMG 5212
	New*
	3

	
	Pedagogy & the Nature of the Disciplines EDMG 5250
	New*
	3

	
	Seminar and Field Studies 1 EDMG 5001
	New**
	1

	
	Technology EDIT 5202
	Existing
	3

	Fall
	Reading in the Content Areas EDRD 5210
	Existing
	3

	
	Special Education EDEX 6111
	Existing
	3

	
	Curriculum and Instruction EDMG 5240
	New*
	3

	
	Curriculum and Assessment EDMG 5245
	New#
	3

	
	Seminar and Field Studies 2 EDMG 5002
	New*
	2

	Spring
	Internship EDMG 5960
	New**
	6

	
	Family/School/Community EDMG 5255
	New#
	3

	
	Capstone EDMG 5243
	New*
	3



* Based on Existing Course in Undergraduate Middle Grades Program



       36

** Based on Existing Course in Secondary MAT Program


# Based on Existing Graduate Course

b. Append course description for all courses (existing and new courses). 
See Appendix A for course proposal forms for new courses and SACS syllabi for existing courses. Each contains course descriptions, assessments, references to standards, and prerequisites where they exist.

c. When describing required or elective courses, list all course prerequisites. 
See Appendix A for course proposal forms for new courses and SACS syllabi for existing courses. Each contains course descriptions, assessments, references to standards, and prerequisites where they exist.

d. Indicate whether courses in a proposed masters program are cross-listed as undergraduate courses and, if so, what safeguards are employed to ensure that courses taken as undergraduates are not repeated or that requirements are significantly different for graduate students and undergraduates enrolled in the same course.
All courses are graduate courses and are not cross listed.

e. Provide documentation that all courses in the proposed curriculum have met all institutional requirements for approval. 
All courses have been approved by School of Education and University Senate committees. Final approval of all new courses and addition to catalog is pending program approval from BOR. New Course approval forms are included in Appendix A.

f. Append any materials available from national accrediting agencies or professional organization as they relate to curriculum standards for the proposed program. 
Currently there are no accrediting agencies for Physics programs.

g. When internships or field experiences are required as part of the program, provide information documenting internship availability as well as how students will be assigned and supervised. 
The program requires a field placement (approximately 16 hours/week) in fall semester and a traditional 10-week student teaching placement in spring semester.  We have agreements with the following systems for student placements:  Baldwin, Putnam, Washington, Jones, Bibb, Wilkinson, and Hancock.  The program will require placements in 4th through 8th grade classrooms for 16 students each semester. These existing agreements more than address the needs for 16 additional placements per semester.

h. Indicate ways in which the proposed program is consistent with national standards.
The following table shows the connection between courses and National Middle School Association Standards for initial teacher certification.

	NMSA STANDARD Performance-based Standards
	Courses Primarily Addressed

	1.  Young Adolescent Development. Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.
	· Learning and the Learner (EDMG 5212)
· Special Education (EDEX 6111)
· Technology (EDIT 5202)

· Seminar and Field Study (EDMG 5002)
· Internship (EDMG 5960)
· Capstone (EDMG 5243)

	2.  Middle Level Philosophy and School Organization.  Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.
	· Technology (EDIT 5202)

· Seminar and Field Study (EDMG 5002)

· Family-School-Community (EDMG 5255)

· Capstone (EDMG 5243)

	 SEQ CHAPTER \h \r 13.  Middle Level Curriculum and Assessment.  Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.
	· Reading in the Content Areas (EDRD 5210)
· Curriculum and Instruction (EDMG 5240)
· Curriculum and Assessment (EDMG 5245) 

· Internship (EDMG 5960)

· Capstone (EDMG 5243)

	4.  Middle Level Teaching Fields.  Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
	· Pedagogy and the Nature of the Disciplines (EDMG 5250)

· Reading in the Content Areas (EDRD 5210) 

· Curriculum and Instruction (EDMG 5240) 

· Curriculum and Assessment (EDMG 5245) 

· Capstone (EDMG 5243)

	5.  Middle Level Instruction and Assessment.  Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
	· Special Education (EDEX 6111)

· Reading in the Content Areas (EDRD 5210)

· Curriculum and Instruction (EDMG 5240) 

· Curriculum and Assessment (EDMG 5245) 

· Seminar and Field Study (EDMG 5002) 

· Internship (EDMG 5960)
· Capstone (EDMG 5243)

	6.  Family and Community Involvement.  Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.
	· Technology (EDIT 5202)
· Family-School-Community (EDMG 5255)

· Internship (EDMG 5960)

· Capstone (EDMG 5243)

	7.  Middle Level Professional Roles.  Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
	· Special Education (EDEX 6111)
· Technology (EDIT 5202) 

· Seminar and Field Study (EDMG 5002) 

· Internship (EDMG 5960)
· Capstone (EDMG 5243)


i. List student outcomes associated with this program. 

Degree Goals & Outcome:

The overall goal of the program is to produce students who are effective teachers, advocates for their students, and who can assume teaching leadership roles in their schools.  To achieve this goals the program will meet outcomes required for recognition for initial preparation by the National Middle School Association and by the Georgia Professional Standards Commission and NCATE.  Specific outcomes for each course are included in course descriptions in Appendix A.

2. Inventory of faculty directly involved

For each faculty member, give the following data.

a. Name, rank, academic discipline, institution attended, degrees earned;

Dr. Nancy Mizelle
Associate Professor of Middle Grades Education
Ph.D. in Middle Grades Education, The University of Georgia

M.Ed. Reading Education, Clemson University, 1971

B.A. in English, Meredith College, 1968

Dr. Karynne Kleine
Professor of Middle Grades Education
Ph.D. in Middle Grades Education, University of Maine, 1997

M. Ed. in Middle Level Education, 1992
B.S. Business Management, 1985
Dr. Victoria Deneroff 
Professor of Middle Grades Education
Ph.D. in Education, University of California Los Angeles, 2005
M.A. in Russian History, University of California Los Angeles, 1979
B.A. in European History, University of California Los Angeles, 1972
Additional Faculty Member Hired with USG STEM Initiative funding

Search in progress for Middle Grades Education Assistant/Associate Professor with strong background in mathematics or science education.
b. Current workload for typical semester, including specific courses usually taught; explain how workload will be impacted with the addition of proposed program;
The instructional load required by each faculty is currently set at 12 contact hours per semester.  In the program there will be two “categories” of workload: 1) Mentor Leader- faculty member who is primarily responsible for field supervision and mentoring of a cohort as well as for teaching in the MAT program; and 2) supporting faculty member- charged with teaching classes in the MAT program.
Mentor Leader
	Course Title
	# of students
	Contact Hours

	Course load as mentor leader
	15-20
	6

	Undergraduate course (e.g.,  Curriculum)
	15-20
	3

	Graduate course (e.g., Assessment)
	15-20
	3


Supporting Faculty
	Course Title
	# of students
	Contact Hours

	Undergraduate course (e.g.,  Curriculum)
	15-20
	3

	Graduate course (e.g., Assessment)
	15-20
	3

	Undergraduate course (e.g.,  Content Area Reading)
	15-20
	2

	Undergraduate course (e.g.,  Assessment)
	15-20
	3


Current faculty positions are adequate for supporting faculty roles in the new MAT program. However, faculty members are not able to meet current undergraduate and graduate program demands and serve as a mentor leader in the new MAT program. The new MAT program has funding for an assistant/associate professor who will serve as mentor leader for the MAT cohort. We are conducting a search for that position.

c. Scholarship and publication record for past five years;
Kleine, K. L. M., Hern, L. C., Mizelle, N. B., Russell, D. M., Alby, C. J., Hunnicutt, V. W.   (Eds.).  (2003).  Becoming a mentor leader in a professional community.  Lanham, MD: Scarecrow Press.  
Kleine, K. L. M. (2008) Treasure Chest: Teacher Advisory Source Book. Columbus OH: National 
Middle School Association (contract to revise this 1991 text).

Kleine, K. L. M. & McBryar, L.  S. (2008).  Preservice Teachers Experiencing Middle Grades 


Curriculum. Middle School Journal. National Middle School Association, OH.

Kleine, K. L. M., Gleason, M., & Melancon, M.  (2008). Using Critical Literacy to Understand 

Implications of the Human Genome Project in Human Genome Project in the College Curriculum: Ethical Issues and Practical Strategies. Aine Donovan & Ronald Greene (Eds).  Boston, MA: University Press of New England. 
NMSA Research Committee (Anfara, Jr. V. A., Andrews, P. G., Hough, D. L., Mertens, S. B., Mizelle, N. B., White, G. P.).  (2003).  Research and resources in support of This We Believe.  Westerville, OH: National Middle School Association.
Book Chapters
Mizelle, N. B.  (2003).  Professional community/agency/empowerment.  In K. L. M. Kleine et al. (Eds.) Becoming a mentor leader in a professional community.  Lanham, MD: Scarecrow Press. 

Articles
Mizelle, N. B.  (2005). Moving out of middle school. Educational Leadership, 72(7), 56-60.

Presentations
National
Kleine, K.., Mizelle, N. B., & Craft, L. A.  Making the Transition to Teacher Leader and Improving the Profession. Submitted for review for the annual meeting of the American Educational Research Association, San Diego, 2009.

Mizelle, N. B. , & Kleine, K. L. M. (2008, November). The capstone experience:  A best practice in assessment.  Presentation at the annual meeting of the National Middle School Association, Denver.
Deneroff, V.M. (2008, March) Professional development in practice. Paper presented at the Annual Conference of the National Association of Research in Science Teaching, Baltimore.
Kleine, K. L. M.., Mizelle, N. B., & Hern, L. C.  (2008, March).  Leading the way: Education as a profession. Presentation at the annual meeting of the American Educational Research Association, New York.

Mizelle, N. B., Kleine, K. L.M., Johnson, A., Strickland, M. & Gilreath, K.  (2007, November).  Using middle level philosophy to propare and retain professional educators.  Presentation at the annual meeting of the National Middle School Association, Nashville.
Hern, L. C., & Mizelle, N. B.  (2007, February).  Answering our questions: Evolving practices in teacher education.  Presentation at the National Middle School Association’s Symposium on Middle Level Teacher Preparation, Destin. 
Deneroff, V.M. (2008, April). Identity, agency and professional development in the career of a veteran science teacher. Paper presented at the Annual Meeting of the American Educational Research Association, Chicago.
Mizelle, N. B. & Hern, L.  (2006, November).  The standard-based assessment portfolio: A best practice in assessment.  Presentation at the annual meeting of the National Middle School Association, Nashville.

Mizelle, N. B. et al.  (2006, November).  NMSA Research Advisory Board’s chat session.  Presentation at the annual meeting of the National Middle School Association, Nashville.
Kleine, K. L. M. and Gleason, M. (2006). Should we expect middle school science teachers to think scientifically?, Proceedings of the Annual NARST Conference, San Francisco, CA.

Mizelle, N. B. et al.  (2005, November).  Forthcoming research in middle level education.  Presentation at the annual meeting of the National Middle School Association, Philadelphia.
Deneroff, V.M., & Sandoval, W.A.  (2005, April). Urban science teachers talking about California state content standards: Implications for discourse-based professional development about curriculum. Paper presented at the Annual Conference of the National Association of Research on Science Teaching, Dallas.
Mizelle, N. B.  (2005, July).  The middle years: Transition to high school.  Invited presentation at the Harold W. McGraw Jr. Annual Seminar for Reporters New to the K-12 Beat, Hechinger Institute on Education and the Media, Teachers College, Columbia University, New York.  
Deneroff, V.M., & Sandoval, W.A.  (2005, April). Urban science teachers learning in discourse-based professional development. Paper presented at the Annual Meeting of the American Education Research Association, Montreal.
Mizelle, N.B., Hern, L., & Kleine, K.  (2005, February).  Standards and a quality program: Living the data.  Presentation at the National Middle School Association’s Symposium on Middle Level Teacher Preparation, Columbus. 

Hern, L., & Mizelle, N. B.  (2004, November).  Mentor leaders: The backbone to professional teacher preparation at GC&SU.  Presentation at the annual meeting of the National Middle School Association, Minneapolis.  
Anfara, V., Andrews, G., Hough, D., Mertens, S., Mizelle, N. B., & White, G. P.  (2004, November).  Research and resources in support of This We Believe: An overview and a conversation.  Presentation at the annual meeting of the National Middle School Association, Minneapolis.

Mizelle, N. B., & Hern, L. C. (2004, February).  Mentor leaders modeling successful middle level practices.  Presentation at the annual meeting of the Association of Teacher Educators, Dallas, TX.

Arhar, J. M., Mizelle, N. B., Brodhagen, B., & Khourey-Bowers, C.  (2003, November).  Professional development and school improvement through action research.  Presentation at the annual meeting of the National Middle School Association, Atlanta, GA.

Kleine, K., Hern, L., & Mizelle, N. B.  (2003, November).  Mentor leaders: The backbone to professional teacher preparation at GC&SU.  Presentation at the annual meeting of the National Middle School Association, Atlanta.

Mizelle, N. B., et al.  (2003, November).  Forthcoming research in middle level education.  Presentation at the annual meeting of the National Middle School Association, Atlanta.
Deneroff, V.M., Sandoval, W.A. & Franke, M.L. (2003, April). High school science curriculum development and teacher implementation: What we have learned through an ethnographic study of high school science teachers. Paper presented at the Annual Meeting of the Americal Educational Research Association, Chicago.
Deneroff, V.M., Sandoval, W.A. & Franke, M.L. (2003, March). From activity-centered to inquiry-centered discourse through professional development. Paper presented at the Annual Conference of the National Association of Research in Science Teaching, Philadelphia.

Regional, State, and Local 
Mizelle, N.B., Kleine, K., Craft, L., Johnson, A., Boughton, E., & Botta, C.  (2008, May).  Preparing exemplary middle grades teacher candidates: Addressing issues of recruitment and retention.  Presentation at the Southeast Regional Professor’s of Middle Level Education Symposium on Middle Level Teacher Preparation, Charleston. 
Kleine, K. L. M., Johnson, A., Snooks, B., & Strickland, M.  (February, 2008). Cognitively Coaching 

Teacher Candidates to Co-Construct their Middle Level Professional Roles. Georgia Middle School Association Annual Conference, Savannah, GA. 

Mizelle, N.B.  (2008, February).  Young adolescents making the transition to high school: Implication for middle grades educators .  Presentation at the annual meeting of Georgia Middle School Association, Savannah. 

Mizelle, N.B., Hern, L., & Kleine, K.  (2008, February).  Standards and a quality program: Living the data.  Presentation at the annual meeting of Georgia Middle School Association, Savannah.

Kleine, K. L. M., & Brady, M.  (April, 2008).  Taking the cross-disciplinary challenge: Georgia 

College students confront current biomedical, environmental and social issues. Science Education for New Civic Engagement and Responsibilities “Posters on Capitol Hill”, Washington, DC.

Metzger, J., Kelley, A., & Kleine, K. L. M.  (April, 2008).  Taking the cross-disciplinary challenge:      


Building SENCER learning communities to support new faculty development at Georgia College. 


Science Education for New Civic Engagement and Responsibilities “Posters on Capitol Hill”, 


Washington, DC.

Mizelle, N. B., & Marra, J. A.  (2007, February). Collaborating to retain beginning middle grades teachers: A model for successful teacher induction.  Presentation at the annual meeting of the Georgia Middle School Association, Savannah. 

Mizelle, N. B., & Marra, J. A.  (2006, October).  Beginning teacher retention through the waltz of collaboration.   Presentation at the annual meeting of the Georgia Association of Teacher Educators, Atlanta. 

Mizelle, N. B., & Marra, J. A.  (2006, May).  Beginning teacher retention through collaboration.  Presentation at the Third Annual Conference on Induction and Mentoring, Valdosta. 
Mizelle, N. B (2006, February).  Making the transition into high school a successful experience for every middle-grades student.  Presentation at the annual meeting of the Georgia Middle School Association, Savannah. 

Mizelle, N. B.  (2005, July).  The transition into high school: Making it a successful experience for every student.  Invited presentation at the summer institute of the Wyoming Collaborative Mentorship Academy, Casper.  

Mizelle, N. B. (2003, February). Young adolescents’ learning through content area writing.  Paper presented at the annual meeting of the Georgia Middle School Association, Savannah, GA.

Alby, C. J., & Mizelle, N. B.  (2003, March).  Programs and course alignment: Using standards-based assessment at Georgia College & State University.  Presentation at the National Board for Professional Teaching Pre-Conference Session, Atlanta, GA.
d. Professional activity;

Kleine

Reviewer for Journal of Research in Science Teaching, 1997 – present 

Reviewer for National Association for Research in Science Teaching conference proposals, 1997 –  present

JRST Award committee, 2002 – 2006
Mizelle


NCATE/NMSA

NMSA folio reviewer 2008-present


NCATE Board of Examiners 2008-2011

Reviewer for Journals
Middle School Journal, 1998-present

Research in Middle Level Education Quarterly, 1996-present

Current Issues in Middle Level Education, 1997-present

Middle Grades Research Journal, 2006-present

Reviewer of Paper Proposals
AERA SIG, Middle Level Education Research, 1994-1998; 1999-present

NMSA, Quality Teachers and Teaching Strand, 2003

NMSA Research Committee, 1999-2003

Reviewer for Dissertation Award

National Association of Secondary School Principals’ Middle Level Dissertation Award


2005-2006

Reviewer for Graduate Student Award

AERA SIG, Middle Level Education Research, 2003-present

Editorial Board
Handbook of Research in Middle Level Education, 2000-present

Middle Grades Research Journal, 2006-present

e. Expected responsibilities in this program;

The responsibilities for each faculty member are outlined in the department Tenure & Promotion guidelines
.  

f. If it will be necessary to add faculty in order to begin the program, give the desired qualifications of the persons to be added, with a timetable for adding new faculty and plan for funding new positions.
As discussed above, a faculty position at the assistant or associate professor level was funded for this program through the USG STEM Initiative. Start preferred start date for this position is either Summer or Fall 2009.  The requirements for that position are listed in the job announcement as follows:

“Applicants should have an earned doctorate in Science or Mathematics Education or a closely related field and experience with teaching in the middle grades. Experience with MAT programs is highly desirable. Our faculty value collegiality and focus on individual student development, professionalism, and leadership.”
3. Outstanding programs of this nature in other institutions.
List three outstanding programs of this nature in the country, giving location name, and telephone number of official responsible for each program. Indicate features that make these programs stand out. When available, append descriptive literature of the outstanding program. Indicate what aspects of these outstanding programs, if any, will be included in your program.
Emory University, Atlanta Georgia,  Contact: Dr. Glen Avant, Senior Program Associate, Division of Educational Studies, Emory University, Atlanta, GA 30322, Telephone: 404-727-0612, Fax: 404-727-2799, gavant@emory.edu.
The program at Emory is notable for several reasons. The program received the Georgia Association of Teacher Educators program of distinction award for 2007-8.  Their program, like the one we propose, is heavily field-based providing 120 hours of classroom experience prior to student teaching. The program also provides financial incentives (a 75% reduction in tuition); something we can work towards. Another element of their program we included was flexibility in how content expertise might be documents- transcript evaluation and GACE II testing.

Clemson University, Clemson, South Carolina, Contact: Lienne Medford, Univ. Center 103, (864) 250-8891, lienne@clemson.edu 

Clemson has a middle grades MAT program that focuses STEM fields- specifically mathematics and science. The Clemson program is described as “intensively field-based” while remains able to graduate students within 36 hours.  The program recently received a four-year, $500,000 grant from the National Science Foundation to provide scholarships for STEM MAT students in middle grades education.  Their program also requires passing a content exam prior to entering their program.  An excellent feature of their field experience is placement in schools during pre-planning, following the beginning of their course work in the summer. This provides an opportunity to see how the school year begins, something absent in most teacher preparation programs. Clemson also involves its students in professional develop opportunities such as conference attendance and in leadership development training. Both these elements we plan to include in our program.  More information on the program may be found at http://www.hehd.clemson.edu/schoolofed/ac_grad_prgm_m_mat.php.

North Georgia College and State University, Dahlonega, Georgia, Contact: Bob Rogan, School of Education, 214 Dunlap Hall, 706-864-1533, RPROGAN@ngcsu.edu.
North Georgia education programs have an excellent and well-deserved reputation. We were interested in looking at their MAT program because it takes a different approach to its content requirements. Instead of requiring content expertise as an admissions requirement, their program calls for an additional year of advanced content study.  So, although the program is 39 hours, it is offered over a two-year period with students enrolled for only 6 hours in five of the six semesters.  Studying this program caused us to question how we planned to address content preparation in our graduate program. However, because we are primarily targeting full-time graduate students interested in completing the program in one year, we decided against this approach.  


4. Inventory of pertinent library resources.
Indicate--in numbers of volumes and periodicals--available library resources (including basic reference, bibliographic, and monographic works as well as major journal and serial sets; include any on-line resources) which are pertinent to the proposed program. How do library resources compare to those at institutions listed in section 6? What additional library support must be added to support the proposed program, and what is the plan for acquiring this support?
The GCSU library has a broad selection of education periodicals in middle grades education, science education, and mathematics education.  The combination of library hard copy and online subscriptions provides students access to all current and past publications needed in the program. Within 2-3 days journals of interest to students and faculty can be acquired through interlibrary loan.  Hence, program participants may search all of these periodicals for article abstracts germane to their research from their computers, and have a digital version of the article sent to them as an email attachment.  
5. Describe the desired qualifications of the students who will be recruited and admitted to the proposed program, including ethnic populations that will be targeted. 


The proposed STEM Middle Grades MAT program is designed for students who have a strong content background in mathematics AND science.  First, we will recruit students with undergraduate degrees in mathematics or science fields. Because middle grades certification requires two content concentrations, students must be advised during their undergraduate programs to use elective hours to take courses if sufficient course work in both fields is not required as part of their regular program.  Second, we will recruit individuals who have a strong STEM background and are interested in making a career change.  We address needed content preparation by requiring all students to pass the middle grades GACE II content examinations in both mathematics and science before being admitted into the program. Students will be advised that they may need additional coursework to prepare for the tests.  As discussed earlier in this proposal, the School of Education will use existing scholarship and assistantship resources to recruit students from traditionally under-represented populations.

6. Facilities

Describe the facilities available for the proposed program. How do these facilities and equipment compare to those of excellent programs elsewhere? What new facilities and equipment are required, and what is the plan for acquiring these facilities and equipment?

The GCSU department of Early Childhood and Middle Grades Education is housed in Kilpatrick Building.  The program does not come with a large demand for additional classroom resources. A model technology classroom has already been equipped using funds from the USG STEM Initiative. There is adequate space in Kilpatrick to house the MAT cohort. At this time, no new facilities or additional equipment are needed for the program.

7. Administration
Describe how the proposed program will be administered within the structure of the institution.
The program will administered by the GCSU Department of Early Childhood and Middle Grades Education.  All program requirements will be reviewed by the chair of the department and the university registrar before the degree is conferred by the GCSU president.  

8. Assessment
Indicate the measures that will be taken to assess the effectiveness of the program and the learning outcomes of students enrolled.
The program will be reviewed periodically as part of the School of Education’s NCATE and PSC accreditation requirements and will contribute data to the SOE unit evaluation as well as its own program evaluation.  Unit evaluation data is made up of data points that are consistent across all programs.  Currently those include measures upon admission to a program, at a medial point in the program, and at program completion. Below are listed data currently collected for the unit’s evaluation:

· Admissions: Entering GPA, Standardized test scores (e.g., GACE)

· Medial: Standardized classroom observation instrument (GSTEP) by host teacher and by university supervisor; Professionalism Inventory; Dispositions Inventory

· End of Program: GACE exam, GTEP observation instruments by host teacher and university supervisors; Graduate Survey 

Data from these sources are reviewed each semester with an eye toward improvement of the unit.  

In addition to unit data, program data are also collected.  Program data are much more specific to the desired outcomes of the program and, in the case of the proposed MAT program, are grounded in the National Middle School Association Standards for initial teacher preparation.  Therefore, student performance evaluations will be based on rubrics that reference NMSA standards rather than more generic GSTEP standards. As with unit evaluation, program evaluation data are collected at admissions, at medial points (end of the summer and fall semesters), and at the end of the program.  The following are proposed for program evaluation at each of these points: 
· Admissions: Entering GPA, Standardized test scores (e.g., GACE), Admissions Interview results

· Medial: Standardized classroom observation by host teacher and by university supervisor; Professionalism Inventory; Dispositions Inventory, Teacher work sample- planning, delivery, and assessment. 

· End of Program: observation instruments by host teacher and university supervisors; Capstone Portfolio.

Data from these assessments will be useful in monitoring individual student progress as well as monitoring the overall effectiveness of the program.  Program evaluation data will be reviewed each semester by program faculty, and data from course assignments will be reviewed by program faculty on an on-going basis in monthly program faculty meetings. Assessments for learning outcomes for each course are presented in the course syllabi in Appendix A and are summarize below in Table 3. 

Table 3: Standards and Possible Assessments
	NMSA STANDARD Performance-based Standards
	Possible Assessment Activities

	1.  Young Adolescent Development. Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.
	· Adolescent life history paper*

· Shadow a student case study*

· Young adult short story

· Create Parent Handbook web site

· Create adolescent characteristics checklist

· Web site development

· Reflection journal

· NMSA Standards self-assessment (pre/post)

· Team data report

· Young adolescent advocacy project

	2.  Middle Level Philosophy and School Organization.  Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.
	· Design ideal middle school*

· Beginning of the year case study*

· Advisory simulation

· Flexible block scheduling simulation

· Observation Modules

· Interdisciplinary field trip planning

· Interdisciplinary advisory plan

· Interdisciplinary community service plan

· Middle school floor plan design 

· Reflection journal

· NMSA Standards self-assessment (pre/post)

· School Advisory project

	 SEQ CHAPTER \h \r 13.  Middle Level Curriculum and Assessment.  Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.
	· Interdisciplinary thematic unit*
· Position Paper*
· Curriculum unit plan and implementation*
· Standards report
· AEIS report
· Host teacher evaluations
· Team data report
· Understanding by design unit
· Teacher work sample*

	4.  Middle Level Teaching Fields.  Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
	· Field experience evaluations*
· Website evaluations*
· Book review*
· Content analysis
· Lesson planning evaluation
· Student teaching evaluations*

	5.  Middle Level Instruction and Assessment.  Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
	· Curriculum unit plan and implementation*
· Lesson videotape and reflection*

· Website evaluation

· Case study

· Lesson planning*

· Advisory planning

· Team data report
· NMSA Standards self-assessment (pre/post)

· Instruction and Assessment logs

	6.  Family and Community Involvement.  Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.
	· Website development

· Interactive homework*

· Design of ideal middle school*

· Parent involvement project

· Parent handbook

· Service learning project*

· Interdisciplinary field trip planning

· Interdisciplinary community service plan

· NMSA Standards self-assessment (pre/post)

· Team data report

· Parent support program

	7.  Middle Level Professional Roles.  Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
	· Book review*

· Conference presentation*

· Position paper*

· Standards for professional practice study

· Professional organization participation (CMLA)

· Log of professional experiences

· Electronic portfolio

· Professional organization membership

· NMSA Standards self-assessment (pre/post)

· Team data report



*Assessments currently used in other GCSU cohort programs.

The university also requires annual evaluation of programs in the form of Annual Reports. Annual reports are due to the Vice President and Dean of Faculties by June 1 each year.  Departments and units will submit their reports to their respective deans/directors at a date determined by their immediate supervisor. The format for the Annual Report is presented below:

Major Accomplishments for Academic Year


Departmental Goals and Objectives 

Itemization of the department’s goals in the past year, with discussion of which goals were met and in what ways

Discussion of changes as a result of assessment (Closing the loop)

Identify enrollment management goals per program


Goal for admitted freshmen per program


Goal for admitted transfer students per program


Goal for graduate students admitted per program (as applicable)


Support of University Strategic Goals

Articulation of how the department/unit goals and objectives correspond with the University’s Strategic Goals

Support of Instruction

Provide information on the following categories, as relevant.  Indicate changes from the previous annual report.  Data elements indicated by an asterisk will be supplied by the Institutional Research Office.  Reference can be made in the annual report narrative to these data elements which may be appended, if appropriate.

Resources

Discuss issues related to the following data elements per program (as appropriate) and departmentally.

*Average class size by level



*Student/faculty ratio



*Percentage of classes taught by part-time faculty


Facilities 



Diversity of students and faculty



Instructional load issues

Performance

Discuss the successes and outcomes of programs and the department using the following data elements.

*Enrollment in major by year (freshman, sophomore, junior, senior, graduate)

*Credit hour production

Exit exam scores and/or pass rates

Percentage of students passing licensure exams (if appropriate)

Student successes

This includes recognitions on the Experiential Transcript

(E.g. student awards, scholarly/creative activities, service learning, study abroad, leadership)

Post-graduation acceptance in programs

Career placement



Faculty/staff accomplishments 




Notable achievements 



Departmental accomplishments




Grant awards




Distinctions



Support of Quality Enhancement Plan




Indicate QEP initiative and level of involvement by the department

Recommendations for Next Academic Year


Changes in departmental goals and objectives

Budgetary needs of the department, linked to the performance indicators and the departmental goals

Challenges and Strategies

Diversity and Communication

9. Accreditation.
Where applicable, identify accrediting agencies and show how the program meets the criteria of these agencies. Append standards and criteria to the proposal. Provide evidence that the institution has notified SACS of its intent to apply for a change in degree level, if appropriate.
The program will fall under the initial teacher certification standards of the Georgia Professional Standards Commission and NCATE.  As previously reported, the program design is based on existing SOE programs that not only are fully accredited but are also recognized by their associated professional organization- NMSA, Council for Exceptional Children, and the National Association for the Education of Young Children.  The assessment system described in the previous section is designed to provide data needed for the accreditation review and addresses required program and unit data.  See Appendix B for NCATE/NMSA Standards and associated program assessments. See Appendix C for NMSA Standards and Reporting Criteria.

10. Affirmative Action impact.
Indicate what impact the implementation of the proposed program will have on the institution's desegregation and affirmative action programs. Include information relating to faculty, staff, administrators, and students in this section.
The Department of Early Childhood and Middle Grades Education actively recruits minority candidates for open faculty positions. Although we have made several offers to minority candidates in recent searches, we have been unsuccessful in hiring these candidates. The faculty search for the STEM MAT program will give us another opportunity.  With the School of Education’s commitment to provide scholarship money and the program’s ability to attract individuals interested in career change, we believe the program will provide an opportunity to recruit more minority students. Currently we have no minority faculty members in the department and no minority students in our undergraduate initial certification programs.

11. Degree inscription.
Indicate the degree inscription which will be placed on the student's diploma upon his completion of this program of study. Be sure to include the CIP code for the program.
Master of Arts in Teaching
CIP Code 13.1203

12. Fiscal and Enrollment Impact, and Estimated Budget.
Complete the following pages to indicate the expected EFT and head count student enrollment, estimated expenditures, and projected revenues for the first three years of the program. Include both the redirection of existing resources and anticipated or requested new resources. Institutional commitment of funds should be consistent with the centrality and level of priority that are assigned to the program in the proposal. Second and third-year estimates should be in constant dollars--do not allow for inflationary adjustments or anticipated pay increases. Include a budget narrative that is descriptive of significant line items and the specific redirection of resources envisioned?
	 
	FY08
	FY09
	FY10
	FY11
	 
	

	 
	Zeroth
	First Year
	Second Year
	Third Year
	 
	

	I. ENROLLMENT PROJECTIONS
	 
	 
	 
	 
	 
	

	(indicate basis for projections in narrative)
	
	First cohort, primarily mathematics students from new math major track.

These projections are consistent with the proposal to USG STEM Initiative.
	Number increase as recruiting and advising GCSU undergrads improves. These projections are consistent with the proposal to USG STEM Initiative.
	Begin to see more science concentration as recruitment of career changers becomes part of efforts. These projections are consistent with the proposal to USG STEM Initiative.
	 
	

	   A. Student majors
	 
	10
	12
	12
	 
	

	    1. Shifted from other programs
	 0
	0
	0
	0
	 
	

	    2. New to institution
	0
	0
	2
	2
	 
	

	    Total Majors
	0
	10
	12
	12
	 
	

	 
	 
	 The goal is to have 16 students graduate each year by FY13. 
	 
	

	   B. Course sections satisfying program requirements
	 
	 
	 
	 
	 
	

	    1. Previously existing
	 
	0
	0
	0
	 
	

	    2. New
	 
	12
	12
	 12
	 
	

	    Total Program Course Sections
	 
	12
	12
	12
	 
	

	 
	 
	 
	 
	 
	 
	

	   C. Credit Hours generated by those courses
	 
	 
	 
	 
	 
	

	    1. Existing enrollments
	 
	0
	0
	0
	 
	

	    2. New enrollments
	 
	360
	432
	432
	 
	

	    Total Credit Hours
	 
	 
	 
	 
	 
	

	 
	 
	 
	
	
	
	

	 
	 
	 
	
	
	
	

	   D. Degrees awarded
	 
	 10
	12
	12
	
	

	
	
	
	
	
	
	

	 
	FY09
	FY10
	FY11

	II. COSTS 
	EFT
	Dollars
	EFT
	Dollars
	EFT
	Dollars

	   A. Personnel--reassigned or existing positions
	 
	 
	 
	 
	 
	 

	    1. Faculty
	1.25
	$100,000
	1.5
	$100,000
	1.5
	$100,000

	    2. Part-time Fac.
	 
	 
	 
	 
	 
	 

	    3. Grad. Assist.
	 
	 
	 
	 
	 
	 

	    4. Administrators
	 
	 
	 
	 
	 
	 

	    5. Support staff 
	 
	 
	 
	 
	 
	 

	    6. Fringe benefits
	 
	$30,000
	 
	$30,000
	 
	$30,000

	    7. Other personnel costs
	 
	 
	 
	 
	 
	 

	TOTAL EXISTING PERSONNEL COSTS
	 
	$130,000
	 
	$130,000
	 
	$130,000

	 
	 Note that summer enrollment is required in the program but summer costs are self-supporting through summer tuition and fees. 

	   B. Personnel--new positions
	 
	 
	 
	 
	 
	 

	    1. Faculty
	 
	 
	
	
	
	

	    2. Part-time Fac.
	 
	 
	 
	 
	 
	 

	    3. Grad. Assist.
	 
	 
	 
	 
	 
	 

	    4. Administrators
	 
	 
	 
	 
	 
	 

	    5. Support staff 
	 
	 
	 
	 
	 
	 

	    6. Fringe benefits
	 
	 
	 
	
	
	

	    7. Other personnel costs
	 
	 
	 
	 
	 
	 

	  TOTAL NEW PERSONNEL COSTS
	 
	0
	
	0
	
	0

	 
	FY08
	FY09
	FY10
	FY11
	
	

	   C. Start-up Costs (one-time expenses)
	Zeroth Year
	First Year
	Second Year
	Third Year
	
	

	    l. Library/learning resources
	 
	 
	
	 
	
	

	    2. Equipment
	0
	 
	
	 
	
	

	    3. Other
	 
	 
	 
	 
	
	

	 
	 
	 
	 
	 
	
	

	   D. Physical Facilities: construction or
	 
	 
	 
	 
	
	

	      major renovation
	 
	
	
	 
	
	

	   TOTAL ONE-TIME COSTS
	$0
	$0
	$0
	$0
	
	

	 
	 
	 
	 
	 
	
	

	 
	 
	 
	 
	 
	
	

	   E. Operating Costs  (recurring costs--base budget)
	 
	 
	 
	 
	
	

	    1. Supplies/Expenses
	 
	$400
	$400
	 $400
	
	

	    2. Travel
	 
	$2,000
	$2,000
	 $2,000
	
	

	    3. Equipment
	 
	 
	 
	 
	
	

	    4. Library/learning resources
	 
	 
	
	 
	
	

	    5. Other
	 
	 
	 
	 
	
	

	   TOTAL RECURRING COSTS
	$0
	$2,400
	$2,400
	$2,400
	
	

	 
	 
	 
	 
	 
	
	

	   GRAND TOTAL COSTS
	 
	 
	 
	 
	
	

	 
	 
	 
	 
	 
	
	

	III.  REVENUE SOURCES
	 
	 
	 
	 
	
	

	   A. Source of Funds
	 
	 
	 
	 
	
	

	    1. Reallocation of existing funds
	 
	$2,400
	$2,400
	$2,400
	
	

	    2. New student workload
	
	
	
	
	
	

	    3. New tuition 
	 
	$24,770 
	$29,724 
	$29,724 
	
	

	    4. Federal funds
	 
	 
	 
	 
	
	

	    5. Other State building funds
	 
	
	 
	 
	
	

	    6. Student fees
	 
	 
	 
	 
	
	

	    7. Other (STEM initiative)  Faculty Position
	
	 $85,000
	$85,000
	 $85,000
	
	

	       Subtotal
	 
	 
	 
	 
	
	

	   New state allocation requested
	 
	 
	 
	 
	
	

	 
	 
	 
	 
	 
	
	

	GRAND TOTAL REVENUES
	
	$112,170
	$117,124
	$117,124
	
	

	 
	 
	 
	 
	 
	
	

	B.  Nature of funds
	 
	 
	 
	 
	
	

	    1. Base budget
	
	
	
	
	
	

	    2. One-time funds
	
	$112,170
	$117,124
	$117,124
	
	

	 
	
	
	
	
	
	

	GRAND TOTAL REVENUES
	
	$112,170
	$117,124
	$117,124
	
	


Appendix A.
Course Information including Syllabi, New Course forms, and Assessments

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5212 The Adolescent Learner and Learning

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: (3-1-3) 

3. 
Hours (L-L-C) (3-1-3)

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: EDMG 5250 Pedagogy and the Disciplines (The Nature of Mathematics, Science, and Teaching) and EDIT 5221 Beginning Instructional Technology for Educators are co-requisites for EDMG 5212 The Adolescent Learner and Learning 

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

7.
Provide rationale for this course: As this program is designed specifically to prepare teachers of math and science to young adolescents it is imperative that graduates understand the nature and needs of those learners, including their unique learning needs.  This course addresses the developmental nature of young adolescents, how they learn and the consideration of adolescents’ social, emotional, physical, and cognitive development for effective teaching of math and science. 

8.
How often is the course to be offered: Annually each summer

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number:

The Adolescent Learner and Learning
EDMG 5212

2. Catalog Description:

As part of the teacher education program, the student demonstrates in public school classrooms the abilities to draw on deep content and pedagogical content knowledge in order to plan, implement and evaluate curriculum; to foster and to assess student learning; to identify and plan for the needs of diverse learners; to contribute positively to the educational life of the school and community.

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  In addition to the developmental nature of young adolescents this course focuses on content and pedagogy related to: 1) the philosophy and organization of middle schools, 2) relationships between the school and, families and communities; 3) best practices for use with young adolescents; and 4) assessment techniques to measure early adolescent student progress and to reflect on practice. Specifically this course is a required course in the Master of Arts of Teaching Middle Grades Math & Science program.

       4.
Course Topics:


Sections will focus on a variety of themes, such as, but not limited to, the following:

· The intellectual, physical, psychological, social, moral, and emotional development of the early adolescent                                     student and the relationships that exist among developmental characteristics of the young adolescent 

· The implications of early adolescent student development for effective teaching 

· The relationship between educational research and theory

· The role of family and community involvement in early adolescent development

· Middle school organization and philosophy

5.
Expected Student Learning Outcomes:  
a. explain how development is influenced by learning, experience, and maturation (NMSA 1).
b. identify, describe, and explain the leading theories in early adolescent growth and development (NMSA 1).
c. explain the physical, social, emotional, intellectual, and moral characteristics of the developmental period of early adolescents, ages 9-14 (NMSA 1).
d. know best practices for the education of young adolescents in a variety of school organizational settings e.g. teaming, flexible scheduling, advisory, service learning, differentiation (NMSA 2).

e. plan developmentally and culturally responsive instruction (NMSA 5).

f. identify the relationships between schools for young adolescents and families or community organizations (NMSA 6).

g. identify the implications that studying developmental learning theory has for classroom practice (NMSA 7).
h. explain how educational research is applied to classroom practice (NMSA 7).
i. describe the relationship between educational research and theory (NMSA 7).

j. continually reflect upon young adolescent development, the instructional process, and professional relationships (NMSA 7).


        6.
Grading Criteria

Students will be assigned readings, discussions, and projects to be completed in class or in the field.  These will be regularly evaluated for meeting the above standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no meaningful progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades      teaching profession.  Course work might include but not be limited to such as: readings, discussions, reflective writings, and projects to be completed in class or in the field

8. Prerequisites include admission to the Master of Arts in Teaching  Middle Grades program

9.
The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5250 Pedagogy and the Disciplines

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: 2-2-3 

3. 
Hours 3

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

6.
Required or elective in what program: Required

7.
Provide rationale for this course: This course is required of all MAT majors in Middle Grades Education and is offered to prepare students to meet NMSA standards and to meet the requirements for certification in Middle Grades Education. Course content supports the SOE/Department mission by focusing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities
8.
How often is the course to be offered: Annually each summer semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

3. Course Title and Proposed Number:

Pedagogy and the Disciplines
EDMG 5250

4. Catalog Description:

As part of the Middle Grades MAT in mathematics and science, the student learns to study the organization and major themes of the content disciplines, and to apply this knowledge to the development of curricular themes. 

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

       4.
Course Topics:

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field: 

a. Understanding the nature of inquiry and reflection in education generally and in the content disciplines specifically

b. Knowledge of the history and philosophy of the disciplines.

c. Formulation, and deepening and sharpening his/her individual philosophy of education in order to think critically about educational issues

d. Knowledge of how to apply knowledge of the disciplines to the overarching issues of curriculum design. 

e. Development of a content map correlated with state standards for the discipline.

f. Analysis of curriculum using a content framework such as national standards in the discipline

g. To use field placements to help students become knowledgeable about the characteristics of middle level learners and their understanding of content

5. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are: 

a. Demonstrate an understanding of the big ideas of the content disciplines;

b. Demonstrate a sophisticated understanding of philosophical issues of educational inquiry and inquiry in the disciplines;

c. Analyze and critique existing lessons and units in view of their knowledge of philosophical foundations of the disciplines;

d. Demonstrate an emergent understanding of how to design lessons consistent with the big ideas in the disciplines;

e. Develop and maintain a strong sense of community within their placement and within their cohort of fellow learners; 

f. Extend their analytic skills and ability to engage in reflective thinking

g. Demonstrate advocacy, professionalism, and personal development 

These outcomes are aligned with the following National Middle School Association (NMSA).

 SEQ CHAPTER \h \r 1Standard 3. Middle Level Curriculum and Assessment

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.

Standard 4.  Middle Level Teaching Fields
Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
Standard 5.  Middle Level Instruction and Assessment
Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
Standard 7.  Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
6. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting three teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such projects as 

· Classroom-based data collection and analysis

· Research projects

· Essay, short answer, or multiple choice tests

· Written responses to readings

· Case studies

· Book or journal article reviews

· Unit/lesson plans with attention to theory into practice

· Class presentations

· Field-based application

8. Prerequisites:

Prerequisites include Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

9. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5001 Professional Seminar and Field Studies for Middle Grades MAT
1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: 1-1-1 

3. 
Hours 1

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Entry into the MG MAT Program, enrolled in EDMG 5212, 5250, EDIT 5202

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

7.
Provide rationale for this course: The opportunity for students to align theory with practice is the basis for this course.  Field experiences are useful to pre-service teachers to the degree that they can process such experiences and hone their craft as middle level professionals.  

8.
How often is the course to be offered: Annually each summer semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form.

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number:

Professional Seminar and Field Studies for Middle Grades Master of Arts in Teaching EDMG 5001

2. Catalog Description:

As part of the teacher education program, the student demonstrates in public school classrooms the abilities to draw on deep content knowledge in order to plan, implement and evaluate curriculum; to foster and to assess student learning; to identify and plan for the needs of diverse learners; to contribute positively to the educational life of the school and community.

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

4. 
Course Topics

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field:

A. Theory/Practice Connection
B. Effective Teaching
C. A Teacher’s Many Roles
5. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are:

A. Provide instruction to facilitate teaching and learning as evidenced by the ability to:
1. select or design objectives which facilitate teaching and learning.
2. plan instruction which is appropriate to the objectives and the students.
3. plan activities which support content development and skill acquisition.
4. plan assessment to guide student progress during instruction.
5. plan summative assessment of student progress.
6. use appropriate teaching strategies to meet student needs for physical, social, emotional and intellectual development.

B. Demonstrate a professional standard in planning lessons, selecting related materials, and in writing and speaking in class and in the field as demonstrated by the ability to:
1. plan lessons in a professional manner.
2. select related class materials that show a professional standard.
3. use a professional standard in writing lesson plans.
4. use a professional standard in oral expressions with students and community.
5. use a professional standard in written expressions in the classroom and community.
6. plan lessons using state GPS objectives.

C. Provide for content development as evidenced by the ability to:
1. organize lessons in a logical order.
2. design instruction appropriate for students.
3. explain content in a clear manner.
4. plan ways to use emphasis and linking to make content easier to learn and remember.
5. conduct student-centered activities.
6. demonstrate a command of subject matter.
7. provide for adequate skill development for each individual.

D. Promote student progress as evidenced by the ability to:
1. use techniques to encourage on-task student behavior.
2. use student contributions and responses to facilitate learning.
3. give support to students in the learning environment.
4. monitor and communicate student performance and learning.
5. assess student progress toward course objectives.

E. Manage the learning environment as evidenced by the ability to:
1. use instructional time effectively and efficiently.
2. use instructional resources effectively.
3. organize the learning environment efficiently and effectively.
4. plan and implement ways to maintain appropriate student behavior.
5. use effective intervention techniques when student behavior is inappropriate.
6. work in cooperative teaching situations, multi-disciplinary instruction and team teaching.
7. be responsive, approachable, supportive, and considerate toward others.

These outcomes are aligned with the following National Middle School Association (NMSA) Standards for Initial Certification
Standard 1. Young Adolescent Development
Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.

Standard 2. Middle Level Philosophy and School Organization
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.

Standard 7. Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.

6. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting three teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such projects as 

Completing field observations and reflective writings

Reading and discussing texts especially as they relate to the socio-cultural aspects of middle school

Creating a map of students’ neighborhood to develop the ability to question assumptions 

Video critiquing teaching episodes to improve teaching effectiveness

Participating actively as a member of a professional learning community

Communicating effectively and regularly with Mentor Leader, Host Teacher, and fellow Cohort members

8. Prerequisites:

Prerequisites include the successful completion of all courses in summer and fall semesters in program in advance of beginning EDMG 5960 Middle Grades Internship and concurrent with EDMG 5243 Middle Grades Capstone, EDMG 5255 Family-School Interactions, and EDIT 5223 Advanced Instructional Technology for Educators

9. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

EDIT 5202  INSTRUCTIONAL TECHNOLOGY FOR TEACHERS

School:
School of Education

Department:
Foundations and Secondary Education

Course Title:
INSTRUCTIONAL TECHNOLOGY FOR TEACHERS. (2-2-3)

Semester Hours:
3

Course Prerequisites & Description:An introduction to educational applications of instructional technology, including concepts, issues, systems, tools, techniques, and resources.

Course Function: This course may serve as one of the "professional education" courses required by all the undergraduate programs in the School of Education and also the undergraduate degrees in Early Childhood and Middle Grades Education.

Course Topics:
Sections will focus on a variety of themes, such as, but not limited to, the following: An introduction to educational applications of instructional technology, including:

- concepts,

- issues,

- systems,

- tools,

- techniques, and

- resources.

Expected Course Outcome: The outcomes for this course are written in terms of participants meeting those standards from the International Society for Educational Technology in Education in the form of the National Educational Technology Standards for Teachers (NETS-T). The components of these standards that address the abilities and knowledge of teacher education students at the post field-based experience level form the goals of this course

* apply knowledge of principles of information technology integration through creation of a technology rich instructional project. The project will include evidence of Lesson Planning, Web Page designing, demonstrating an instructional use of two or more technologies, and evaluating projects using a rubric.

* reflect on and articulate changes in their Pedagogy as a result of learning about and applying principles of technology integration

* create a rubric to evaluate their technology rich instructional project before submitting for grades.

* self-evaluate their project using their rubric and peer-evaluate one other classmate’s project using the classmate’s rubric.

Grading Criteria:Student learning will be assessed through a variety of means which may include, but is not limited to:

-classroom-based data collection and analysis

-research projects

-essay, short answer, or multiple choice tests

-written responses to readings

-case studies

-book or journal article reviews

-Lesson plans or professional development plans

-Class presentations

The evaluation of students' abilities to meet the goals of this course will be based on the following criteria:

* The degree to which the student has demonstrated that he or she has met the "proficiency" level for the standard that assignment was created to assess.

* The degree to which the student demonstrates an exceptional understanding of the course content and the ability to apply that content in a clear, appropriate, and systematic manner.

* The degree to which the student makes clear and appropriate connections between the class content and his or her work in the P-12 or adult classroom, media center, or computer environment.

* Regular attendance and careful reading of assigned texts;

* Completion of all assignments on time and in an exceptional manner

EDRD 5210 THE TEACHING OF READING

School:
School of Education

Department:
Early Child & Middle Grades Ed

Course Title:
THE TEACHING OF READING. (3-1-3)

Semester Hours:
3

Course Prerequisites &       Description:
Provides an understanding of processes, principles and practices of literacy development. Study of the major approaches to literacy instruction including development of balanced literacy curriculum.

Course Function: 
This course is required for majors in Masters of Arts: Secondary Education Program. It is designed to develop pre-service secondary teachers understanding of literacy teaching and learning. Through the course content and activities, pre-service 7-12 teachers will become more effective in their ability to increase student performance in the content areas by utilizing successful teaching strategies and developing student self-learning strategies.

Course Topics:
Processes, principles and practices that support literacy development in the content area classroom. Application of literacy strategies to develop learning independence of pre-adolescent and young adult learners.

A. Important Key Factors for Developing Content Literacy, Grades 7-12

1.Identification of active and independent readers/learners

2.Meaning of literacy

3.The reading process

a. cognitive structure and schema theory

b. metacognition

c. reading phases and stages

4.Writing process

5.Major causes for content reading difficulties

6.Sociocultural influences in learning literacy

7.Role of motivation in literacy learning

8.Importance of classroom environment

B. Preparing for Instruction

1. Assessing student learning

a. Being a good observer--kidwatcher

b. Attitude/interest inventories

c. Norm-referenced tests

d. Cloze procedures

e. Use of checklists

f. Portfolio assessment

2. Analyzing content material (textbooks)

a. Use and value of readability formulas

b. Cloze procedures (again!)

c. Readability Checklists

d. QCC, Textbooks and Standards

C. Developing Comprehension in Reading Content

l. Vocabulary teaching strategies: identification and meaning

2. Comprehension developing strategies

3. Independent study strategies

4. Examination of commercial materials to improve teaching

D. Using Writing to Increase Content Learning

1. Adapting Writing process for use content classroom

2. Helping struggling writers in content subjects

3. Writing strategies that support content learning

4. Examination of commercial materials that utilize writing as a study/learning strategy

Expected Course Outcome:Through the learning experiences and activities associated with this course, the pre-service secondary students will develop teaching competencies enabling them to:

A. Apply cognitive structure and schema theory knowledge to teaching content subjects.

B. Identify the major literacy inhibitors resulting in poor content learning and provide learning accommodations to overcome these difficulties.

C. Determine the complexity of content materials and provide appropriate strategies to compensate for anticipated learning difficulties in reading.

D. Apply classroom literacy assessment strategies to determine students’ ability to comprehend content material.

E. Select or adapt appropriate learning content or materials for improving preadolescent or young adult learning.

F. Use appropriate teaching strategies to increase learning and literacy.

G.Select, develop, or design appropriate teaching materials for diverse populations.

These outcomes are aligned with the following Interstate New Teacher Assessment and Support Consortium (INTASC) Standards

INTASC:

1. Content Pedagogy

The teacher understands the central concepts, tools of inquiry, and structures of the discipline he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. Student Development

The teacher understands how children learn and develop, and can provide learning opportunities that support a child's intellectual, social, and personal development.

7. Planning

The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

8. Assessment

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

Grading Criteria: Student learning will be assessed through a variety of means that may include, but is not limited to:

-classroom-based data collection and analysis

-research projects

-essay, short answer, or multiple choice tests

-written responses to readings

-case studies

-book or journal article reviews

-Lesson plans or professional development plans

-Class presentations

-field-based application

Assessment will be based on the following criteria:

* The degree to which the student has demonstrated that he or she has met the "proficiency" level for the standards that assignment was created to assess.

* The degree to which the student demonstrates an exceptional understanding of the course content and the ability to apply that content in a clear, appropriate, and systematic manner.

* The degree to which the student makes clear and appropriate connections between the class content and his or her work with children;

* The degree to which the student makes applications in the field;

* Regular attendance and careful reading of assigned texts; or

* Completion of all assignments on time and in an exceptional manner.

EDEX 6111 EXCEPTIONAL INDIVIDUALS IN REGULAR CLASSES

School:
School of Education

Department:
Special Education and Educational Leadership

Course Title:
EXCEPTIONAL INDIVIDUALS IN REGULAR CLASSES. (3-0-3)

Semester Hours:
3

Course Prerequisites &       Description:
Focuses on the identification of and basic techniques for working with the exceptional individual in the regular classroom. Meets requirements of House Bill 671.

Course Function: 
Course Function: This course serves as one of the content courses required for degrees in special education in the Department of Special Education and Administration, School of Education.

Course Topics:
A. Defining Special Education and Inclusion

B. History and Laws of Special Education

C. Eligibility/Referrals/Placement Process

D. Characteristics of Learners

E. Instructional Methodology

F. Assistive Technology

G. Diversity

H. Creating Environments of Acceptance and Friendship

I. Successful Transitions to Inclusive Settings

J. Behavior Management

K. Creating Environments that Promote Positive Behavior

L. Collaboration

M. Working with Talented and Gifted Students

Expected Course Outcome:
A. Defining Special Education/Inclusion

1. Students will demonstrate knowledge of models, theories, and philosophies that form the basis for special education practice (CEC Common Core Standard 1)

2. Students will demonstrate knowledge of the importance of the teacher serving as a model for individuals with exceptional learning needs (CEC Common Core Standard 9)

B. History and Laws of Special Education

1. Students will demonstrate knowledge of laws, policies and

ethical principles regarding behavior management planning and implementation (CEC Common Core Standard 1)

2. Students will demonstrate knowledge of the relationship of special education to the organization and function of educational agencies (CEC Common Core Standard 1)

C. Eligibility/Referral/Placement Process

1. Students will demonstrate knowledge of screening, prereferral,

referral, and classification procedures (CEC Common Core Standard 8)

2. Students will demonstrate knowledge of national, state or

provincial, and local accommodations and modifications (CEC

Common Core Standard 8)

3. Students will demonstrate knowledge of rights and

responsibilities of students, parents, teachers, and other

professionals, and schools related to exceptional learning needs

(CEC Common Core Standard 1)

4. Students will demonstrate knowledge of issues, assurances and

due process rights related to assessment, eligibility, and placement within a continuum of services (CEC Common Core Standard 1)

D. Characteristics of Learners

1. Students will demonstrate knowledge of issues in definition and identification of individuals with exceptional learning needs, including those from culturally and linguistically diverse backgrounds (CEC Common Core Standard 1)

2. Students will demonstrate knowledge of the educational implications of characteristics of various exceptionalities (CEC Common Core Standard 2)

3. Students will demonstrate knowledge of similarities and differences of individuals with and without exceptional learning needs (CEC Common Core Standard 2)

4. Students will demonstrate knowledge of similarities and differences among individuals with exceptional learning needs (CEC Common Core Standard 2)

E. Instructional Methodologies

1. Students will demonstrate knowledge of the selection, adaptation

and use of instructional strategies and materials according to characteristics of the individual with exceptional learning needs

(CEC Common Core Standard 4)

2. Students will demonstrate knowledge of strategies to

facilitate maintenance and generalization of skills across learning environments (CEC Common Core Standard 4)

3. Students will demonstrate knowledge of procedures to increase

the individual’s self-awareness, self-management, self-control

self-reliance, and self-esteem (CEC Common Core Standard 4)

4. Students will demonstrate knowledge of the impact of learners’

academic and social abilities, attitudes, interests, and values on

instruction and career development (CEC Common Core Standard 3)

F. Assistive Technology

1. Students will demonstrate knowledge of technology for planning

and managing the teaching and learning environment (CEC Common Core Standard 7)

2. Students will demonstrate knowledge of augmentative,

alternative, and assistive communication strategies (CEC Common Core Standard 6)

G. Diversity

1. Students will demonstrate knowledge of differing ways of

learning of individuals with exceptional learning needs including those from culturally diverse backgrounds and strategies for

addressing these differences (CEC Common Core Standard 3)

2. Students will demonstrate knowledge of variations in beliefs,

traditions, and values across and within cultures and their effects

on relationships among individuals with exceptional learning needs, family, and schooling (CEC Common Core Standard 3)

3. Students will demonstrate knowledge of cultural perspectives

influencing the relationships among families, schools, and

communities related to instruction (CEC Common Core Standard 3)

H. Creating Environments of Acceptance and Friendship

1. Students will demonstrate knowledge of teacher attitudes and

behaviors that influence behavior of individuals with exceptional learning needs (CEC Common Core Standard 5)

2. Students will demonstrate knowledge of strategies for preparing

individuals to live harmoniously and productively in a culturally diverse world (CEC Common Core Standard 5)

3. Students will demonstrate knowledge of social skills needed for

educational and other environments (CEC Common Core Standard 5)

I. Successful Transitions to Inclusive Settings

1. Students will demonstrate knowledge of the use of strategies that

promote successful transitions for individuals with exceptional

learning needs (CEC Common Core Standard 4)

2. Students will demonstrate knowledge of the use of strategies to

facilitate integration into various settings (CEC Common Core Standard 4)

3. Students will demonstrate knowledge of strategies to teach

individuals to use self-assessment, problem solving, and other

cognitive strategies to meet their needs (CEC Common Core

Standard 4)

J. Behavior Management

1. Students will demonstrate knowledge of basic classroom

management theories and strategies for individuals with exceptional learning needs (CEC Common Core Standard 5)

2. Students will demonstrate knowledge of effective management

of teaching and learning (CEC Common Core Standard 5)

3. Students will demonstrate knowledge of strategies for crisis

prevention and intervention (CEC Common Core Standard 5)

K. Creating Classrooms that Promote Positive Behaviors

1. Students will demonstrate knowledge of basic classroom

management theories and strategies for individuals with exceptional learning needs (CEC Common Core Standard 5)

2. Students will demonstrate knowledge of effective management

of teaching and learning (CEC Common Core Standard 5)

3. Students will demonstrate knowledge of social skills needed for educational and other environments (CEC Common Core

Standard 5)

L. Collaboration

1. Students will demonstrate knowledge of models and strategies of

consultation and collaboration (CEC Common Core Standard 10)

2. Students will demonstrate knowledge of roles of individuals

with exceptional learning needs, families, and school and community personnel in planning of an individualized program

(CEC Common Core Standard 10)

3. Students will demonstrate knowledge of concerns of families of

individuals with exceptional learning needs and strategies to help

address these concerns (CEC Common Core Standard 10)

M. Working with Talented and Gifted Students

1. Students will demonstrate knowledge of the educational

implications of characteristics of various exceptionalities (CEC Common Core Standard 2)

2. Students will demonstrate knowledge of the selection,

adaptation, and use of instructional strategies and materials

according to characteristics of the individual with exceptional

learning needs (CEC Common Core Standard 4)

Grading Criteria:
Grading Criteria:

teacher candidate learning will be assessed through a variety of means which may include, but is not limited to

1) Classroom based data collection and analysis

2) Research projects

3) Essay, short answer, or multiple choice tests

4) Case studies

5) Book or journal article reviews

6) Lesson Plans or professional development plans

7) Class presentations

Assessment will be based on the following criteria:

1) The degree to which the teacher candidate has demonstrated that he or she has met the "proficiency" level for the standard that assignment was created to assess.

2) The degree to which the teacher candidate demonstrates an exceptional understanding of the course content and the ability to apply that content in a clear, appropriate, and systematic manner.

3) The degree to which the teacher candidate makes clear and appropriate connections between the class content and his or her work in the P-12 or adult classroom.

4) Regular attendance and careful reading of assigned texts;

5) Completion of all assignments on time and in an acceptable manner;

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5240 Curriculum and Instruction

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: 2-2-3 

3. 
Hours 3

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

6.
Required or elective in what program: Required

7.
Provide rationale for this course: This course is required of all MAT majors in Middle Grades Education and is offered to prepare students to meet NMSA standards and to meet the requirements for certification in Middle Grades Education. Course content supports the SOE/Department mission by focusing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities
8.
How often is the course to be offered: Annually each fall semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form.

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number: Curriculum and Instruction
EDMG 5240

2. Catalog Description:

As part of the Middle Grades MAT in mathematics and science, the student learns to study, analyze and implement appropriate curriculum and instruction for young adolescents.

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

       4.
Course Topics:

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field: 

a. Knowledge of both the history and the present status of middle level education in the United States

b. Formulation, and deepening and sharpening his/her individual philosophy of education in order to think critically about educational issues

c. Knowledge of middle level curriculum theory and its connection to teaching methods and strategies 

d. Knowledge of teaching methods and strategies and their uses.

e. Development of a short integrated unit plan or lesson.

f. To use field placements to help students become knowledgeable about the characteristics of middle level learners and strategies considered effective for promoting learning

g. Use multiple resources to aid in the design and implementation of effective middle level curriculum

5. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are: 

a. Associate the distinct characteristics of young adolescent learners with the elements of the philosophy of middle level education; know why and how the middle level philosophy has evolved (NMSA standard 1

b. Identify the qualities of effective teachers for middle school students and set their own goals to acquire these characteristics (NMSA standard 3)

c. Recognize, design, and implement effective organization of instruction to meet the Needs of young adolescents (NMSA standard 5) 

d. Integrate into curriculum effective teaching strategies.

e. Develop and maintain a strong sense of community within their placement and within their cohort of fellow learners (NMSA standard 5 & 7)

f. Extend their analytic skills and ability to engage in reflective thinking (NMSA standard 7)

g. Demonstrate advocacy, professionalism, and personal development (NMSA standard 7)

These outcomes are aligned with the following National Middle School Association (NMSA).

NMSA:

Standard 2.  Middle Level Philosophy and School Organization
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.

 SEQ CHAPTER \h \r 1Standard 3. Middle Level Curriculum and Assessment

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.

Standard 4.  Middle Level Teaching Fields
Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
Standard 5.  Middle Level Instruction and Assessment
Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
Standard 7.  Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
6. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting three teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such projects as 

· Classroom-based data collection and analysis

· Research projects

· Essay, short answer, or multiple choice tests

· Written responses to readings

· Case studies

· Book or journal article reviews

· Unit/lesson plans with attention to theory into practice

· Class presentations

· Field-based application

8. Prerequisites:

Prerequisites include Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

9. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5245 Curriculum and Assessment

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: 2-2-3 

3. 
Hours 3

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

6.
Required or elective in what program: Required

7.
Provide rationale for this course: This course is required of all MAT majors in Middle Grades Education and is offered to prepare students to meet NMSA standards and to meet the requirements for certification in Middle Grades Education. Course content supports the SOE/Department mission by focusing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities
8.
How often is the course to be offered: Annually each fall semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form.

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

0. Course Title and Proposed Number:

Curriculum and Assessment
EDMG 5245

1. Catalog Description:

As part of the Middle Grades MAT in mathematics and science, the student learns to study, analyze and implement appropriate curriculum and assessment for young adolescents. 

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

       4.
Course Topics:

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field: 

a. Knowledge of both the history and the present status of middle level education in the United States

b. Formulation, and deepening and sharpening his/her individual philosophy of education in order to think critically about educational issues

c. Knowledge of middle level curriculum theory and its connection to teaching methods and strategies 

d. Knowledge of assessment types and uses

e. Development of an integrated unit plan with embedded and summative assessment

f. To use field placements to help students become knowledgeable about the characteristics of middle level learners and strategies considered effective for promoting learning

g. Use multiple resources to aid in the design and implementation of effective middle level curriculum
2. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are: 

h. Associate the distinct characteristics of young adolescent learners with the elements of the philosophy of middle level education; know why and how the middle level philosophy has evolved (NMSA standard 1

i. Identify the qualities of effective teachers for middle school students and set their own goals to acquire these characteristics (NMSA standard 3)

j. Recognize, design, and implement effective organization of curriculum to meet the Needs of young adolescents (NMSA standard 5) 

k. Integrate into curriculum effective formative and summative assessments of a variety of types.

l. Develop and maintain a strong sense of community within their placement and within their cohort of fellow learners (NMSA standard 5 & 7)

m. Extend their analytic skills and ability to engage in reflective thinking (NMSA standard 7)

n. Demonstrate advocacy, professionalism, and personal development (NMSA standard 7)

These outcomes are aligned with the following National Middle School Association (NMSA).

NMSA:

Standard 2.  Middle Level Philosophy and School Organization
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.

 SEQ CHAPTER \h \r 1Standard 3. Middle Level Curriculum and Assessment

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.

Standard 4.  Middle Level Teaching Fields
Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
Standard 5.  Middle Level Instruction and Assessment
Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
Standard 7.  Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
3. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting three teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

4. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such projects as 

· Classroom-based data collection and analysis

· Research projects

· Essay, short answer, or multiple choice tests

· Written responses to readings

· Case studies

· Book or journal article reviews

· Unit/lesson plans with attention to theory into practice

· Class presentations

· Field-based application

5. Prerequisites:

Prerequisites include Successful completion of all previous courses in the Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

6. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5002 Professional Seminar and Field Studies for Middle Grades MAT
1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: 2-1-2 

3. 
Hours 2

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all previous MAT courses. Enrollment in EDMG 5240, EDMG 5245, EDRD 5210, and EDEX 6111.

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

7.
Provide rationale for this course: The opportunity for students to align theory with practice is the basis for this course.  Field experiences are useful to pre-service teachers to the degree that they can process such experiences and hone their craft as middle level professionals.  

8.
How often is the course to be offered: Annually each summer semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: No.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form.

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

3. Course Title and Proposed Number:

Professional Seminar and Field Studies for Middle Grades Master of Arts in Teaching EDMG 5002

4. Catalog Description:

As part of the teacher education program, the student demonstrates in public school classrooms the abilities to draw on deep content knowledge in order to plan, implement and evaluate curriculum; to foster and to assess student learning; to identify and plan for the needs of diverse learners; to contribute positively to the educational life of the school and community.

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

4. 
Course Topics

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field:

D. Theory/Practice Connection
E. Effective Teaching
F. A Teacher’s Many Roles
5. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are:

A. Provide instruction to facilitate teaching and learning as evidenced by the ability to:
1. select or design objectives which facilitate teaching and learning.
2. plan instruction which is appropriate to the objectives and the students.
3. plan activities which support content development and skill acquisition.
4. plan assessment to guide student progress during instruction.
5. plan summative assessment of student progress.
6. use appropriate teaching strategies to meet student needs for physical, social, emotional and intellectual development.

B. Demonstrate a professional standard in planning lessons, selecting related materials, and in writing and speaking in class and in the field as demonstrated by the ability to:
1. plan lessons in a professional manner.
2. select related class materials that show a professional standard.
3. use a professional standard in writing lesson plans.
4. use a professional standard in oral expressions with students and community.
5. use a professional standard in written expressions in the classroom and community.
6. plan lessons using state GPS objectives.

C. Provide for content development as evidenced by the ability to:
1. organize lessons in a logical order.
2. design instruction appropriate for students.
3. explain content in a clear manner.
4. plan ways to use emphasis and linking to make content easier to learn and remember.
5. conduct student-centered activities.
6. demonstrate a command of subject matter.
7. provide for adequate skill development for each individual.

D. Promote student progress as evidenced by the ability to:
1. use techniques to encourage on-task student behavior.
2. use student contributions and responses to facilitate learning.
3. give support to students in the learning environment.
4. monitor and communicate student performance and learning.
5. assess student progress toward course objectives.

E. Manage the learning environment as evidenced by the ability to:
1. use instructional time effectively and efficiently.
2. use instructional resources effectively.
3. organize the learning environment efficiently and effectively.
4. plan and implement ways to maintain appropriate student behavior.
5. use effective intervention techniques when student behavior is inappropriate.
6. work in cooperative teaching situations, multi-disciplinary instruction and team teaching.
7. be responsive, approachable, supportive, and considerate toward others.

These outcomes are aligned with the following National Middle School Association (NMSA) Standards for Initial Certification
Standard 1. Young Adolescent Development
Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.

Standard 2. Middle Level Philosophy and School Organization
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.

Standard 7. Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.

6. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting three teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such projects as 

Completing field observations and reflective writings

Reading and discussing texts especially as they relate to the socio-cultural aspects of middle school

Creating a map of students’ neighborhood to develop the ability to question assumptions 

Video critiquing teaching episodes to improve teaching effectiveness

Participating actively as a member of a professional learning community

Communicating effectively and regularly with Mentor Leader, Host Teacher, and fellow Cohort members

8. Prerequisites:

Prerequisites include the successful completion of all courses in summer and fall semesters in program in advance of beginning EDMG 5960 Middle Grades Internship and concurrent with EDMG 5243 Middle Grades Capstone, EDMG 5255 Family-School Interactions, and EDIT 5223 Advanced Instructional Technology for Educators

9. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5960  Internship for Middle Grades MAT

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: (1-5-6) 

3. 
Hours (L-L-C) (1-5-6)

Repeatable or Nonrepeatable: Repeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all courses in summer and fall semesters in program in advance of beginning EDMG 5960 Middle Grades Internship and concurrent with EDMG 5243 Middle Grades Capstone, EDMG 5255 Family-School Interactions, and EDIT 5223 Advanced Instructional Technology for Educators

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math 
and Science (MG MAT M&S)

7.
Provide rationale for this course: The state of Georgia through the Professional Standards Commission requires its preservice teachers to have extensive field experiences (the equivalent of 50 full days in the field) and to act as the teacher of record for a minimum of 5 weeks.  This course will fulfill much of those required field components.

8.
How often is the course to be offered: Annually each spring semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course

11.
How does this course contribute to the existing or proposed program: This course aligns with the 
John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels existing program MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any: This proposed 
course has a fee associated with it and if resources are necessary (although not anticipated at this time) those fees may be diverted to fund library and technology resources.  Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

15.
Will any additional library or other resources be required by the student: Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number:

Internship for Middle Grades Master of Arts in Teaching EDMG 5960

2. Catalog Description:

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts of Teaching Middle Grades Math & Science.

       4.
Course Topics:

Sections will focus on a variety of themes, such as, but not limited to, the following applications in the field:

a. Knowledge of middle level learner

b. Knowledge of curriculum and knowledge of teaching methods and strategies appropriate for middle school
c. Development of daily learning and unit plans
d. Short and long-term assessment and evaluation of student learning
e. Providing for individual differences in learning                                                  
f. Conducting classes efficiently and effectively, using large and small groups
g. Self-evaluation of daily and unit plans and performances
h. Demonstration of professionalism including communication from the field
i. Certification                          
j. Curriculum content of the assigned grade level and school
5. Expected Student Learning Outcomes:  

Outcomes from Internship focus on participant knowledge, skills, and dispositions needed to meet NMSA standards. The expected outcomes are:

A. Provide instruction to facilitate teaching and learning as evidenced by the ability to:
1. select or design objectives which facilitate teaching and learning.
2. plan instruction which is appropriate to the objectives and the students.
3. plan activities which support content development and skill acquisition.
4. plan assessment to guide student progress during instruction.
5. plan summative assessment of student progress.
6. use appropriate teaching strategies to meet student needs for physical, social, emotional and intellectual development.

B. Demonstrate a professional standard in planning lessons, selecting related materials, and in writing and speaking in class as demonstrated by the ability to:
1. plan lessons in a professional manner.
2. select related class materials that show a professional standard.
3. use a professional standard in writing lesson plans.
4. use a professional standard in oral expressions with students and community.
5. use a professional standard in written expressions in the classroom and community.
6. plan lessons using state GPS objectives.

C. Provide for content development as evidenced by the ability to:
1. organize lessons in a logical order.
2. design instruction appropriate for students.
3. explain content in a clear manner.
4. plan ways to use emphasis and linking to make content easier to learn and remember.
5. conduct student-centered activities.
6. demonstrate a command of subject matter.
7. provide for adequate skill development for each individual.

D. Promote student progress as evidenced by the ability to:
1. use techniques to encourage on-task student behavior.
2. use student contributions and responses to facilitate learning.
3. give support to students in the learning environment.
4. monitor student performance and learning.
5. assess student progress toward course objectives.

E. Manage the learning environment as evidenced by the ability to:
1. use instructional time effectively and efficiently.
2. use instructional resources effectively.
3. organize the learning environment efficiently and effectively.
4. plan and implement ways to maintain appropriate student behavior.
5. use effective intervention techniques when student behavior is inappropriate.
6. work in cooperative teaching situations, multi-disciplinary instruction and team teaching.
7. be responsive, approachable, supportive, and considerate toward others.

These outcomes are aligned with the following National Middle School Association (NMSA) Standards for Initial Certification
Standard 1. Young Adolescent Development
Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.

Standard 2. Middle Level Philosophy and School Organization
Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.

Standard 3. Middle Level Curriculum and Assessment
Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.

Standard 4. Middle Level Teaching Fields
Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.

Standard 5. Middle Level Instruction and Assessment
Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.

Standard 6. Family and Community Involvement
Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.

Standard 7. Middle Level Professional Roles
Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.

6. Grading Criteria: 

Students will be assigned projects to be completed in the field as well as be regularly evaluated by Host Teacher and Mentor Leader for meeting all seven teaching standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no progress toward meeting standard”.  

7. Course Work will foster independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not limited to such projects as 

Completing a service learning project with middle school students

Completing a log to indicate nature of, type, and frequency of communications with parents, guardians, and community members

Arranging and facilitating student-parent-teacher conferences

Completing reflective writings

Communicating effectively and regularly with Mentor Leader, Host Teacher, and fellow Cohort members

8. Prerequisites:

Prerequisites include the successful completion of all courses in summer and fall semesters in program in advance of beginning EDMG 5960 Middle Grades Internship and concurrent with EDMG 5243 Middle Grades Capstone, EDMG 5255 Family-School Interactions, and EDIT 5223 Advanced Instructional Technology for Educators
9. Advanced Graduate Content

The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5255 Family and Community Involvement in Responsive Schools for Young Adolescents

1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: (3-1-3) 

3. 
Hours (L-L-C) (3-1-3)

Repeatable or Nonrepeatable: Repeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all courses in summer and fall semesters in program in advance of beginning EDMG 5255 Family and Community Involvement in Responsive Schools for Young Adolescents and concurrent with EDMG 5960 Middle Grades Internship, EDMG 5243 Middle Grades Capstone, and EDIT 5223 Advanced Instructional Technology for Educators

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

7.
Rationale: This course examines the interactive relationships among families, communities, and middle schools that can provide for a more responsive education for young adolescents. Graduate students will examine recent research in order to deepen their understanding of the ways that these relationships have an impact on student learning and create a plan for improving this aspect of middle grades education before becoming certified teachers.
8.
How often is the course to be offered: Annually each spring semester

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; Dr. Karynne Kleine is qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a  foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Moreover this course will address NMSA standards 2 Middle Level Philosophy and School 

Organization and 6 Family and Community Involvement 
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number


Family and Community Involvement in Responsive Schools for Young Adolescents EDMG 5255

2. Catalog Description

This course examines the interactive relationships among families, communities, and middle schools that can provide for a more responsive education for young adolescents. Graduate students will study recent research in order to deepen their understanding of the ways that these relationships have an impact on student learning and create a plan for improving this aspect of middle grades education before becoming certified teachers.
        3.
Course Function

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.  Specifically this course is a required course in the Master of Arts in Teaching Middle Grades Math & Science.

       4.
Course Topics
Sections will focus on a variety of themes, such as, but not limited to, the following applications:
Distinctive qualities of families and communities

Research on family, school and community relationships and their impact on teaching, middle school student

learning, and work with families

Models of school-family/community interactions

How adolescent transitions are affected by family and community involvement


Responsive teaching strategies that involve families and communities

How families and communities can shape middle school organization

        5.
Expected Student Learning Outcomes 

Examine and analyze theoretical perspectives and current research on family-school interaction 

Compare and contrast the result differing experiences and family and cultural backgrounds have on young adolescent behaviors in middle schools

Demonstrate knowledge of support services and other community resources available to assist families of 


young adolescents and the adolescents themselves

Communicate effectively and respectfully with family and community members

Plan for activities and use teaching strategies that foster productive home-school-community interaction

Implement developmentally responsive practices, components, and educational experiences that transcend the school campus and reflect the philosophical foundations of middle level education

Develop an action plan for working with families and communities in a professional capacity 

The above specific outcomes for this course address, in part, the NMSA standards 2 Middle Level Philosophy and School 

Organization and 6 Family and Community Involvement

        6.
Grading Criteria

Students will be assigned readings, discussions, plan development, and projects to be completed in class or in the field.  These will be regularly evaluated for meeting the above standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no meaningful progress toward meeting standard”.  

7. Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades      teaching profession.  Course work might include but not be limited to such as:

readings, discussions, reflective writings, action plans, and projects to be completed in class or in the field

        8.
Prerequisites include admission to the Master of Arts in Teaching  Middle Grades program

9.
The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Georgia College & State University

Form for Proposal of New Graduate Courses

EDMG 5243 Master of Arts in Teaching Capstone Experience


1. 
Department: Early Childhood and Middle Grades Education      Discipline: Middle Grades Education  

2.
Number of credit hours and formula for courses requiring lab or field experience: (0-40-3) 

3. 
Hours (L-L-C) (0-40-3)

Repeatable or Nonrepeatable: Nonrepeatable 

4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal

5. 
Prerequisite or Co-requisite: Successful completion of all previous MG MAT courses 

6.
Required or elective in what program: Required in Middle Grades Master of Arts in Teaching Math and Science (MG MAT M&S)

7.
Provide rationale for this course: This course is required of all MAT majors in Middle Grades Education and is offered to prepare students to meet NMSA standards and to meet the requirements for certification in Middle Grades Education. Course content supports the SOE/Department mission by focusing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities

8.
How often is the course to be offered: Annually each spring

9.
Who will teach this course: Members of the Middle Grades Education faculty

Will additional faculty members be needed: Yes.  An additional faculty member is to be hired to begin May, 2008 through funds provided in the STEM grant.

10.
Are there alternative faculty available to teach this course to ensure stability of the course over time: Yes; all members of the Middle Grades Education faculty are qualified to teach this course.

11.
How does this course contribute to the existing or proposed program: This course aligns with the John H. Lounsbury School of Education’s Conceptual Framework to provide advanced graduates with a  foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities.
12.
How will an existing program of study change as a result of this course: This is a new program that parallels an existing program for MAT in secondary education so no changes are expected.

13.
Does the proposed course duplicate other courses on this campus: This program parallels the existing MAT program in secondary education but as it is specific to middle grades math and science teacher preparation it does not duplicate any other courses

14.
How will the demand be met for additional library and technology resources, if any:  None are anticipated

15.
Will any additional library or other resources be required by the student: Also all students in the teacher preparation programs at GCSU are required to have a laptop computer

16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number:

Master of Arts in Teaching Capstone Experience
EDMG 5243

2. Catalog Description:

This experience is planned with the MAT mentor leader and may involve the public schools. This course is non-repeatable.

3.
Course Function:

This course is required of graduate majors in the educator preparation programs designed for initial certification and is offered to prepare students to meet NMSA standards. Course content supports the SOE/Department mission by emphasizing the core concepts of our conceptual framework: foundation in the liberal arts, foundation in professional preparation, foundation for addressing human relationships and diversity issues, and development of dynamic leadership abilities. Specifically this course is a required course in the Master of Arts of Teaching Middle Grades Math & Science program.

       4.
Course Topics:


Sections will focus on a variety of themes, such as, but not limited to, the following:

a. Self reflection and self evaluation 

b. The conceptual framework as it applies to the program of study 

c. The value of classroom research (teacher as researcher)

d. Conducting action research 

e. Evaluation of programs

f. Developing the assessment portfolio
g. Becoming Architects of Change
5.
Expected Student Learning Outcomes:  

A. Demonstrate self evaluation and reflection as evidenced by the ability to:
1. complete and assessment portfolio.
2. provide evidence that program goals outlined in the conceptual framework were 3. addressed and met as a result of the program of study.
4. present appropriate evidence/artifacts to document achievement.
5. present oral defense of assessment portfolio including artifacts.

B. Conduct action research in the school setting as evidenced by the ability to:
1. design an action research study to be conducted in the assigned school setting.
2. submit a proposal for the study to be conducted.
3. conduct the action research study in the assigned school setting.
4. report the findings of the study.

C. Demonstrate/present accomplishments made in connection to the program of study as evidenced by the ability to:
1. plan and present the senior showcase.
2. participate in the senior showcase by presenting an appropriate personal or group display.

D. Successfully complete an extended period of full time teaching in an assigned classroom as evidenced by the ability to:
1. plan and implement developmentally appropriate lessons/activities for students designed to promote learning and skill development.
2. manage the learning environment including the schedule, selection of resources, arrangement, planning, and behavior management.
3. participate in professional meetings.

        6.
Grading Criteria

Students will be assigned readings, discussions, and projects to be completed in class or in the field.  These will be regularly evaluated for meeting the above standards of the National Middle School Association.  The depth and quality in the demonstration of meeting such standards is the basis for the grades for the course.  The A – F scale will be applied with A indicating “exceeds standards” and F indicating “no meaningful progress toward meeting standard”.  

        7.
Course work will foster collaborative and independent learning, enabling the graduate to contribute to the middle grades teaching profession.  Course work might include but not be limited to such as: readings, discussions, reflective writings, and projects to be completed in class or in the field.

        8.
Prerequisite is successful completion of all prior courses in the Master of Arts in Teaching Middle Grades program

9.
The compressed nature of the program requires graduates to demonstrate a high degree of proficiency in a short period of time.  This constitutes the advanced content for this graduate course.

Appendix B: National Middle School Association Standards and Program Assessments

	NMSA STANDARD 
	Program Assessments 

	Programmatic Standards

	1.  Middle Level Courses and Experiences. Institutions preparing middle level teachers have courses and field experiences that specifically and directly address middle level education.
	Information is provided through documents that describe program context and curriculum (e.g., program description and syllabi)

	 SEQ CHAPTER \h \r 1 2.  Qualified Middle Level Faculty.  Institutions preparing middle level teachers employ faculty members who have middle level experience and expertise.
	Information is provided through documents that describe faculty qualifications(e.g., SACS faculty data base and vita)

	Performance-based Standards

	1.  Young Adolescent Development. Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.
	GACE; Teacher Work sample; Capstone Portfolio, Classroom observation evaluations

	2.  Middle Level Philosophy and School Organization.  Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.
	Information is provided through documents that describe faculty qualifications(e.g., SACS faculty data base and vita); Dispositions Inventory

	 SEQ CHAPTER \h \r 13.  Middle Level Curriculum and Assessment.  Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.
	Teacher work sample; Capstone portfolio

	4.  Middle Level Teaching Fields.  Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
	GACE Content Exams; Admissions GPA; Capstone portfolio

	5.  Middle Level Instruction and Assessment.  Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
	Teacher work sample; Classroom observation instruments; Capstone portfolio

	6.  Family and Community Involvement.  Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.
	Family/Community service learning project

	7.  Middle Level Professional Roles.  Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
	Professionalism Inventory; Capstone portfolio


Appendix C:  NMSA Program Report Template

Program Report for the 

Initial Preparation of Middle Level Educators

National Middle School Association (NMSA)

NATIONAL COUNCIL FOR ACCREDITATION OF TEACHER EDUCATION

C O V E R   S H E E T

Institution
 
State


Date submitted

Name of Preparer



Phone #

Email

  

Program documented in this report:

Name of institution’s program (s)


Grade levels for which candidates are being prepared


Degree or award level


Is this program offered at more than one site?  □  Yes
□  No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Program report status:

· Initial Review

· Response to a Not Recognized Decision

· Response to National Recognition With Conditions

· Response to a Deferred Decision

State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Test information and data must be reported in Section III. Does your state require such a test? 

□  Yes
□  No

GENERAL DIRECTIONS

To complete a program report, institutions must provide evidence of meeting NMSA standards based on data from 6-8 assessments. In their entirety, the assessments and data required for submission in this report will answer the following questions:

· Have candidates mastered the necessary knowledge for the subjects they will teach or the jobs they will perform?

· Do candidates meet state licensure requirements?

· Do candidates understand teaching and learning and can they plan their teaching or fulfill other professional education responsibilities?

· Can candidates apply their knowledge in classrooms and schools?

· Do candidates focus on student learning?

To that end, the program report form includes the following sections:

Section I.  Context (See each question for character limit)

Provide general information on the program as specified by the directions for this section.  Please attach a copy of the program of study and one (if possible) attachment containing any charts, graphs, or tables.
Section II. List of Assessments (completion of chart)

Using the chart included in this report form, indicate the name, type, and administration point for each of the 6-8 assessments documented in this report. (Note that Section IV of the report form lists examples of assessments that may be appropriate for each type of assessment that must be documented in the program report.)

Section III. Relationship of Assessments to Standards (completion of chart)

Using the chart included in this report form, indicate which of the assessments listed in Section II provide evidence of meeting specific program standards.

Section IV.  Evidence for Meeting Standards (attachments of the assessment, scoring guide/criteria, and data tables plus a 2-page maximum narrative for each of the 6-8 assessments)
Attach assessment documentation plus a narrative statement for each assessment as specified by the directions for this section.  For each assessment attach one (if possible) attachment that includes the 2-page narrative, assessment, scoring guide, and data table(s).
Section V. Use of Assessment Results to Improve Candidate and Program Performance (12,000- character maximum narrative)
Describe how faculty are using the data from assessments to improve candidate performance and the program, as it relates to content knowledge; pedagogical and professional knowledge, skills, and dispositions; and student learning.

Section VI.  For Revised Reports Only
Describe what changes or additions have been made in the report to address the standards that were not met in the original submission. List the sections of the report you are resubmitting and the changes that have been made.  Specific instructions for preparing a revised report are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4.

Format and page limits for narrative sections and attachments:
Narrative: Sections I, IV, and V include narrative sections based on specific directions and character limits. Character limits are based on single-spaced text using 12-point type. 
Attachments: Sections I and IV include attachments. In general, attachments should be no longer than the equivalent of five text pages.  NOTE: The report should contain no more than 20 attachments.
( NCATE staff may require institutions to revise reports that do not follow directions on format and page limits. In addition, hyperlinks imbedded in report documentation will not be read by reviewers and cannot be used as a means of providing additional information.
______________________________________________________

Program report information on the web: http://www.ncate.org/institutions/process.asp?ch=10.

To download report forms: http://www.ncate.org/institutions/programStandards.asp?ch=4.

Specific Instructions for NMSA
Who Should Submit Program Reports:

You should respond to these guidelines if the institution offers initial and/or advanced programs that prepare middle school teachers.  If your middle level program is for the preparation of social studies, science, and/or mathematics teachers, you should complete the middle school guidelines of NMSA as well as the appropriate sections of the NCSS, NSTA, and/or NCTM guidelines. If the program does not lead to a degree, you do not need to submit it.

NMSA National Recognition Decision Rules:


All standards must be met.

Additional Assessment Types  (beyond the first 5 required types) required by NMSA:

None

Other specific information required by NMSA only:


None

Will this SPA accept grades:


All SPAs will accept course grades as one of the 6 to 8 key assessments. Instructions for documenting course grades has been standardized for all SPAs. These instructions are on the NCATE web site on the Program Resources page at the following URL:

http://www.ncate.org/institutions/resourcesNewPgm.asp?ch=90

Other resources are available on the NMSA web site at: 
http://www.nmsa.org/services/teacher_prep/index.htm

SECTION I—CONTEXT

Provide the following contextual information: 

1.
Description of any state or institutional policies that may influence the application of NMSA standards. [Response limited to 4000 characters]

2.
Description of the field and clinical experiences required for the program, including the number of hours for early field experiences and the number of hours/weeks for student teaching or internships. [Response limited to 8000 characters]

3.
Description of the criteria for admission, retention, and exit from the program, including required GPAs and minimum grade requirements for the content courses accepted by the program. [Response limited to 4000 characters]

4.
Description of the relationship
 of the program to the unit’s conceptual framework. [Response limited to 4000 characters]

5.
Indication of whether the program has a unique set of program assessments and their relationship of the program’s assessments to the unit’s assessment system
. [Response limited to 4000 characters]

6.  The On-line PRS system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be attached as files. The title of the file should clearly indicate its content. Word documents, .pdf files, and other commonly used file formats are acceptable. The system will not accept .docx files. [In PRS you will be able to attach files here]

7. Please attach files to describe a program of study that outlines the courses and experiences required for candidates to complete the program. The program of study must include course titles. [This information may be provided as an attachment from the college catalog (not the complete catalog) or as a student advisement sheet.]

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites. Update academic years (column 1) as appropriate for your data span. [A copy of the Candidate and Completers chart is included as Attachment A at the end of this document.]

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program. [A copy of the Faculty chart is included as Attachment B at the end of this document.]
SECTION II— LIST OF ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NMSA  standards. All programs must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment

	Type or 

Form of Assessment

	When the Assessment
Is Administered


	
	
	

	1
	[Licensure assessment, or other content-based assessment] 

	
	

	2
	[Assessment of content knowledge in middle level education]


	
	

	3
	[Assessment of candidate ability to plan instruction]
	
	

	4
	[Assessment of student teaching]
	
	

	5
	[Assessment of candidate effect on student learning]


	
	

	6
	Additional assessment that addresses NMSA standards (required) ]


	
	

	7
	Additional assessment that addresses NMSA standards (optional) ]


	
	

	8
	Additional assessment that addresses NMSA standards (optional) ]


	
	


SECTION III—RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NMSA standard on the chart below, identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple NMSA standards. 
	NMSA STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	Programmatic Standards

	1.  Middle Level Courses and Experiences. Institutions preparing middle level teachers have courses and field experiences that specifically and directly address middle level education.
	Information is provided in Section I, Context.

	 SEQ CHAPTER \h \r 1 2.  Qualified Middle Level Faculty.  Institutions preparing middle level teachers employ faculty members who have middle level experience and expertise.
	Information is provided in Section I, Context.

	Performance-based Standards

	1.  Young Adolescent Development. Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	2.  Middle Level Philosophy and School Organization.  Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	 SEQ CHAPTER \h \r 13.  Middle Level Curriculum and Assessment.  Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	4.  Middle Level Teaching Fields.  Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	5.  Middle Level Instruction and Assessment.  Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	6.  Family and Community Involvement.  Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	7.  Middle Level Professional Roles.  Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8


SECTION IV—EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. The assessments must be those that all candidates in the program are required to complete and should be used by the program to determine candidate proficiencies as expected in the program standards.  In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments have been organized into the following three areas that are addressed in NCATE’s unit standard 1:

· Content knowledge

· Pedagogical and professional knowledge, skills and dispositions
· Focus on student learning
For each assessment, the evidence for meeting standards should include the following information:

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);

2. A description of how this assessment specifically aligns with the standards it is cited for in Section III.
3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards; and

5. Attachment of assessment documentation, including
:

(a) the assessment tool or description of the assignment; 

(b) the scoring guide for the assessment; and 

(c) candidate data derived from the assessment. 

The narrative section for each assessment (1-4 above) is limited to two text pages. It is preferred that each attachment for a specific assessment (5a-c above) be limited to the equivalent of five text pages, however in some cases assessment instruments or scoring guides may go beyond 5 pages.
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. NMSA standards addressed in this entry could include but are not limited to Standards 1, 2, 3, and 4. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

Submit the following information:

1.
The names of all licensure tests or professional examinations required by the state for content and pedagogical or professional knowledge. 

2.
Description of the alignment between licensure test data and applicable NMSA standards.

3.
Aggregated pass rates for each year over the past 3 years, including the most recent academic year. Data must be presented on all completers, even if there were fewer than 10 test takers during a single year. Eighty percent of program completers
 who have taken the content test must pass the applicable state licensure test if the state has such a test. 

4.
The mean and range of sub-scores for the most recent academic year. 
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge in middle level education. NMSA standards addressed in this entry could include but are not limited to Standards 1, 2, 3, and 4. Examples of assessments include comprehensive examinations, GPAs or grades,
 content major,
 and portfolio tasks.
 For post-baccalaureate teacher preparation, include an assessment used to determine that candidates have adequate content background in the subject to be taught. 
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan classroom-based instruction.  NMSA standards that could be addressed in this assessment include but are not limited to Standards 3, 4, and 5. Examples of assessments include the evaluation of candidates’ abilities to develop lesson or unit plans, individualized educational plans, needs assessments, or intervention plans.
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. NMSA standards that could be addressed in this assessment include but are not limited to Standards 1-7. The assessment instrument used in student teaching or internship should be submitted.  
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning.  NMSA standards that could be addressed in this assessment include but are not limited to Standards 3 and 4. Examples of assessments include those based on student work samples, portfolio tasks, case studies, follow-up studies, and employer surveys.
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#6 (Required):  Additional assessment that addresses NMSA standards. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#7 (Optional):  Additional assessment that addresses NMSA standards. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.
Provide assessment information (items 1-5) as outlined in the directions for Section IV
#8 (Optional):  Additional assessment that addresses NMSA standards. Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.
Provide assessment information (items 1-5) as outlined in the directions for Section IV
SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE 

CANDIDATE AND PROGRAM PERFORMANCE

Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve candidate performance and strengthen the program. This description should not link improvements to individual assessments but, rather, it should summarize principal findings from the evidence, the faculty’s interpretation of those findings, and changes made in (or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for improvement of both candidate performance and the program. This information should be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning.

 (response limited to 3 pages)

SECTION VI—For Revised Reports Only

Describe what changes or additions have been made in the report to address the standards that were not met in the original submission. List the sections of the report you are resubmitting and the changes that have been made.  Specific instructions for preparing a revised report are available on the NCATE web site at  http://www.ncate.org/institutions/process.asp?ch=4

ATTACHMENT  A

Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most recent academic year for which numbers have been tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

	Program:   



	Academic Year
	# of Candidates Enrolled in the Program
	# of Program Completers


	
	
	

	
	
	

	
	
	


	Program:   



	Academic Year
	# of Candidates Enrolled in the Program
	# of Program Completers

	
	
	

	
	
	

	
	
	


	Program:   



	Academic Year
	# of Candidates Enrolled in the Program
	# of Program Completers

	
	
	

	
	
	

	
	
	


ATTACHMENT  B
Faculty Information

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

	Faculty Member Name
	Highest

Degree, Field, & University

	Assignment: Indicate the role of the faculty member

	Faculty Rank

	Tenure Track (Yes/

No)
	Scholarship,
 Leadership in Professional Associations, and Service: 
 List up to 3 major contributions in the past 3 years 

	Teaching or other professional experience in 

P-12 schools


	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	











� � HYPERLINK "http://www.usg.edu/strategicplan/projects/stem.pdf" ��http://www.usg.edu/strategicplan/projects/stem.pdf�


� http://info.gcsu.edu/intranet/handbooks/academic_affairs/aahandbook/304.html


� http://info.gcsu.edu/intranet/school_ed/Governance/Tenure%20Policy%20and%20Procedures%2009-26-08.pdf


� The response should describe the program’s conceptual framework and indicate how it reflects the unit’s conceptual framework


� This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit will address under NCATE Standard 2.


� Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.


� Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).


� Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify course title and numbers], or completion of the program).


� In some disciplines, content knowledge may include or be inextricable from professional knowledge.  If this is the case, assessments that combine content and professional knowledge may be considered “content knowledge” assessments for the purpose of this report.


� All three components of the assessment – as identified in 5a-c – must be attached, with the following exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure data, and (b) for some assessments, data may not yet be available.


� NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having met such requirements.  Documentation may take the form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program’s requirements. 


� If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they align with the specialty standards


� If completion of a content major is used as the assessment or included in the assessment, describe how the program of study aligns with the SPA standards.


� For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. In this case, some of the artifacts included in the portfolio may be considered individual assessments.


� NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having met such requirements.  Documentation may take the form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program’s requirements.  


� e.g., PhD in Curriculum & Instruction, University of Nebraska


� e.g., faculty, clinical supervisor, department chair, administrator


� e.g., professor, associate professor, assistant professor, adjunct professor, instructor


� Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel. Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings in new settings. Scholarship further presupposes submission of one’s work for professional review and evaluation.


�Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the institution and unit’s mission.


� e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program


� Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.
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